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UVODOM

Tedria a prax pripravy ucitelov anglického jazyka Katedry anglistiky
a amerikanistiky na Fakulte humanitnych vied Univerzity Mateja Bela je Siestou

publikaciou sumarizujucou vedecku a pedagogicku ¢innost ¢lenov katedry raz roéne.

V tomto heterogénnom zborniku sa stretavaju jazykovedné, literarnovedné a
didaktickeé prispevky suvisiace s odbornou profilaciou pracovnikov katedry. Prispevky
obsahuju parcialne vysledky ich vedecko-vyskumnej prace a suCasne reaguju na
aktualne problémy v oblasti vyuCby anglického jazyka akou je téma efektivneho
uplatnovania elektronickych Studijnych materialov, téma z didaktiky anglického jazyka
v kontexte jazykovej edukacie dospelych uciacich sa. Autorka vychadza z rozdielov
medzi dospelym uciacim sa a Ziakom zakladnej Skoly a zdérazriuje aspekty, ktoré
tvoria zaklad odliSného pristupu k tejto kategérii uciacich sa. V publikacii Citatel' najde
hodnotny prispevok, v ktorom autorka upozorfiuje na melodramatické prvky ako aj na
daldie aspekty tragického, dramatického i komického v diele E. O’Neilla, opierajuc sa
o rozsiahlu novu, u nas tazko dostupnu, americku odbornu literataru. V d'alSom ¢lanku
tej istej autorky ide o pohlad na recepciu kanadskej literatiry na Slovensku. Dal$i
prispevok si vSima vyznam identity v kontexte EU prostrednictvom jedného
z pracovnych a oficialnych jazykov, ktorym je anglictina. Problematikou integracného
procesu Velkej Britanie do Europskeho spolocenstva, dnesnej Eurdpskej unie. Autorku
viedla potreba historicky zhodnotit britské a francuzske postoje k integraénym
procesom v Europe, ktoré su charakterizované vzajomnymi protikladmi. Prispevok
zamerany na interpretaciu uplatnenia lexikalnej ambiguity v anglickych reklamnych
textoch upozornuje na malo prepracovanu tému z oblasti Stylistiky. V d'alSom prispevku
autorka sumarizuje viac ako 20-ro¢né skusenosti s pracou s odbornym textom a prax
vo vyuCbe pravnej anglictiny na Pravnickej fakulte UMB v Banskej Bystrici, rozobera

zakladné pojmy a vychodiska pre Studium odborného jazyka a tiez podmienky pre



vznik pravneho jazyka. Komparativna Studia sa zaobera slovenskym prekladom romanu
Virginie Woolfovej, v ktorej autor venuje pozornost motivu vody a podrobnejSie

rozobera preklad pouzitych figurativnych prostriedkov v romane.

Cielom vydania tejto publikacie je prispiet nielen k rieSeniu vy$Sie uvedenych
problémov a otazok, ale aj k zvySeniu urovne vSetkych aktivit a ¢innosti, ktoré su na

ceste k priprave buducich ucitelov nevyhnutné.

Alena Stulajterova



elektronické Studijné materialy = tvorba materialov = elektronické vzdelavanie

e-learningovy kurz anglického jazyka

ELEKTRONICKE STUDIJNE MATERIALY
VO VYUCOVANI ANGLICKEHO JAZYKA

Martina Babiakova

Abstract

The article with the title Electronic Study Materials in English Language Teaching
deals with new demands and challenges of modern methodology in foreign language
teaching and learning. The article introduces electronic study materials and how these
can effectively enrich English language teaching and learning. It shows the differences
between traditional study materials and the electronic ones and focuses on creation
and quality of electronic materials, giving an example of a chapter of an e-learning

English course “English for Health Insurance”.

Tradicné ucebnice su jednym z najddlezitejSich didaktickych prostriedkov
vzdelavacieho procesu. S nastupom informacnych a komunikacnych technologii sa do
popredia dostavaju aj ich niektoré nedostatky, ako je napr. dvojrozmernost, nemennost
(problém aktualizacie uCebnic) a nedostatocna spatna vazba. Elektronické Studijné
materialy maju voci tradicnym materialom svoje nepopieratelné prednosti ako su napr.
ekonomicka nenaro¢nost, dostupnost, pruznost, moznosti aktualizacie atd’. Ako uvadza
Podkrivéakova (2003, s. 74), tradi¢na ucebnica prestala byt zakladnou pomockou a
stala sa len jednym z mnohych didaktickych prostriedkov v priestore multimedialneho

vzdelavania.



Najma v oblasti vyuCovania cudzich jazykov klasické ucebnice uz davno nestacia.
Spolu s klasickou ucebnicou sa pri vyuCbe jazykov pouzivaju aj rézne druhy CD
nosicov, audio alebo video nahravky, rozne interaktivne elektronické materialy a
internet. Preto sa okrem iného aj elektronické Studijné materialy stavaju vyznamnym
prostriedkom podpory vyuCovacieho procesu a mnohych inych aktivit v oblasti
vzdelavania cudzich jazykov. Takto vytvorené a spristupnené Studijné materialy vo
velkej miere umoznuju a podporuju aktivne a samostatné vzdelavanie sa v Case a
priestore, ktory vyhovuje Studujucim. Sucasne su velmi doélezitym faktorom spéatnej

vazby pre ucitela, a to po stranke metodickej ako aj po stranke obsahove;j.

Porovnanie klasickych a elektronickych studijnych materialov

Napriek tomu, ze v prispevku vyzdvihneme niektoré z vyhod elektronickych
Studijnych materidlov, povazujeme za doélezité skonstatovat, Ze elektronické ucebné
materialy podobne ako internet a e-learning nemaju nahradit klasické ucebné
materialy. Naopak, ich ulohou je Standardné vyucovacie metody podporit a pozdvihnut
ich na vy8Siu uroven, vyuzivajuc vyhody nového obsahu a distribu¢nych technolégii,
ako aj zvysit motivaciu Studujucich a umoznit im sebareflexiu ako formu spatnej vazby.

Prvym rozdielom medzi elektronickymi a klasickymi u¢ebnymi materialmi je otazka
definovania cielov. V u€ebniciach ciele nie su presne definované, ale v elektronickych
textoch urcenych pre e-learningovy kurz je jasné definovanie cielov zakladom. Uz na
zacCiatku su stanovené ciele, ktoré chceme tymto kurzom, &i jeho jednotlivymi ¢astami
dosiahnut.

Druhym rozdielom je velkost textov. Text v uCebniciach nie je preruSovany - je
v celku a koncéi vysvetlenim témy, zatial ¢o elektronicky text ma tendenciu byt
spracovany do kratSich uUsekov. Tym je Student vedeny k opakovaniu ziskanych
vedomosti a nie je zatazeny velkym rozsahom uceleného udiva.

Treti rozdiel je spojeny so samotnym pristupom k textom. Zatial ¢o pri vyucbe

pomocou elektronického textu sa ocakava aktivna uUcCast uciacich sa, rieSenie



stanovenych uloh a sebatestovanie, pri Studiu s klasickou ucebnicou sa ocakava
pasivny prijem informacii.

Klasicka ucebnica je na rozdiel od elektronickej nerozSirovatelna. Ak chceme do
nej vliozit nové informacie, musime objednat jej dotlac, ¢o je finanéne narocné.
V pripade elektronickej ucebnice sa nové informacie daju do textu vlozit rychlo,
jednoducho a bez zbytoCnych nakladov. V elektronickej forme je pomerne lahka a
nenarocCna aj aktualizacia materialov ako po obsahovej tak aj po formalnej stranke.

Klasické uCebné materialy su nemultimedialne. Spracované ucivo je potrebné
doplnit vysvetfujucimi obrazkami, animaciami, audio alebo video nahravkami, ktoré
prispeju k zvySenej motivacii u uCiacich sa, a tym aj k uspeSnému zvladnutiu uciva.

Klasicka ucCebnica je neadaptivna. Predstavuje vacSinou iba jednu podobu knihy.
UcCebnica sa neprispOsobuje Studentom, ale Studenti jej. Naopak, elektronické Studijné
materialy mozu byt atraktivnejSie, mézu zvySovat aktivitu Studujucich a podporuju

komunikaciu medzi Studujucimi a ucitelmi. (Horvathova, 2006)

Tvorba elektronickych studijnych materialov

Prikladom elektronickych Studijnych materialov a elektronickych dokumentov su
napriklad prezentacie v Power Pointe, materialy v PDF formate a iné. Na tvorbu
interaktivnych Studijnych materialov mézeme vyuzit rézne programy a aplikacie, a to od
najjednoduchs$ich a bezne pouzivanych ako su MS Word, Excel, ¢i Power Point az po
nastroje pouzivané profesionalmi.

Tvorba elektronickych Studijnych materialov je doteraz v rovine rbznych
neStandardizovanych aplikacii. Pre dalSi uspech rozSirovania a pouzivania tychto
druhov materialov je potrebné ich profesionalne spracovanie. Kedze su tieto Studijné
materidly vyvijané prevazne 2z vlastnych metodik, su malokedy posudzované
a hodnotené.

Pri tvorbe Studijnych materialov v8ak pozname tri oblasti hodnotenia, ktoré
v kone¢nom ddsledku ovplyvnia aj kvalitu elektronickych Studijnych materialov. Ide
o tieto tri oblasti:

— oblast edukacna,



— oblast pouzivatelska,

oblast technicka.

Kazda z tychto oblasti je pre elektronicku formu vzdelavania dolezita. Pre vysledok

vzdelavania je najdolezitejSou oblastou oblast pouzivatel'ska, kde pouzivatelia -

Studenti reaguju a hodnotia vytvoreny Studijny material. ReSpektovanie poznamok

Studujucich o nedostatkoch umoziuje postupné zlepSovanie vzdelavacieho procesu na

zaklade poziadaviek modernej doby.

Pri hodnoteni kvality elektronickych Studijnych materidlov je dbélezitou oblastou

prave tvorba Studijnych materialov. Vyzdvihneme niekolko ,zasad“ tvorby kvalitnych

materialov pre e-learningovy kurz ako ich uvadza Bugrerova (2006):

v
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Uplne zabudnut na tradié¢ny spdsob pisania uéebnic a tvorit jednoduché materialy,
¢im podporime Studujucich v intenzivnejSom samostudiu v oblasti, ktora ich osobne

najviac zaujima.

Snazit sa Specifikovat a vhodne modifikovat obsah kurzu tak, aby sa vytvarali

plnohodnotné a kvalitné ucebné materialy.

Poskytnut Studujucim dostato¢né informacie o kurze, jeho metodolégii, systéme

vyucby, hodnoteni, ako aj informacie o time ludi, ktori sa na tvorbe kurzu podielaju.

Dodrziavat principy samostudia s jasne definovanymi cielmi celého kurzu a
jednotlivych kapitol, Strukturou textu usporiadaného do celkov (kfu¢ové slova,
cvienia, poznamky, zadania a cvi¢enia), s jasnou vizualizaciou a jednoduchym a

zrozumitelnym Stylom pisania.

Studujucim nielen predkladat nové vedomosti, ale ich aktivizovat a podporovat

v Studiu.



v" Optimalnou formou vyucovania cudzich jazykov je kombinacia textu a vizualnej Ci

zvukovej produkcie.

v" Nevyhnutna je aj profesionalita a nadsenie v§etkych tvorcov kurzu.

Z uvedenej strucnej postupnosti krokov tvorby elektronickych Studijnych
materialov je teda zrejmé, Ze pre vytvorenie dobrych materidlov nemusia byt
navrhovatelia nutne pocitacovi experti. Ako priklad mozno uviest konkrétne

elektronické ucebné materialy vytvorené pre e-learningovy kurz anglického jazyka.

Elektronické Studijné materialy v e-learningovom kurze anglického jazyka

Projekt e-learningovej vyuCby anglickeého jazyka vznikol na zaklade potreby
zaclenenia sa do eurdpskej siete zdravotnych poistovni. E-learningovy kurz anglického
jazyka ,English for Health Insurance" je urCeny pre manazérov a zamestnancov
zdravotnych poistovni. Pri vyvoji kurzu sme sa sustredili najma na to, aby sme naplnili
vSeobecné ocakavania o on-line vzdelavani, a teda aby bol nas kurz aktualny, flexibilny
a dostupny..

Cielom e-learningového jazykového modulu je dosiahnut plosné zvySenie a
europsky Standard jazykovej pripravenosti manazérov zapojenych do projektu.
Absolvovanim e-learningového kurzu anglického jazyka ma byt jeho ucastnik
(frekventant) na dobrej profesionalnej Urovni schopny komunikovat, predovsetkym
v pisomnej podobe, s cudzincami a zamestnancami zdravotnych poistovni v zahranici.
Tento kurz ma napoméct zlepsSeniu a zrychleniu vybavovania agendy suvisiacej
s poskytovanim zdravotnej starostlivosti cudzincom zijucim a pracujucim na Slovensku
ako aj naSim obCanom v cudzine. Obsah kurzu je preto zamerany tak, aby si vybrati
zamestnanci odbornych uUtvarov zdravotnych poistovni zlepsSili hlavne pisomnu ale aj
verbalnu komunikaciu v anglickom jazyku v nasledujucich oblastiach:

« Zakladna klientsky orientovana komunikacia

+ Obchodna koreSpondencia v anglickom jazyku

11



« ManaZovanie zdravotnej poistovne

« Terminoldgia v zdravotnom poisteni

+ Medicinska a kupelna terminologia a terminologia poskytovatelov zdravotnej
starostlivosti

« Komunikacia s klientmi, zastupcami a manazérmi zahrani¢nych firiem

E-learningovy kurz anglického jazyka pozostava zo 120 kapitol (lekcii), ktoré
frekventanti Studuju pocCas jedného kalendarneho roka. Jednotlivé lekcie su pripravené
podla poziadavky metodicky tak, aby nezabrali denne viac ako 30 minut a aby sa
frekventanti mohli $tudiu venovat aj popri zamestnani a kazdodennych povinnostiach.
Kazda lekcia sa venuje jednému tematickému celku, je Strukturovana tak, aby poskytla
zakladné informacie a vysvetlenie problematiky, praktické priklady a samohodnotiaci

test.

Struktara kapitoly modulu ,English for Health Insurance”

V e-learningovom systéme e-ducation, v ktorom cely kurz (modul) prebieha, su
kapitoly (Chapters) Strukturované podla metodologie a tvorby materialov pre distancné
vzdelavanie nasledovne (vid. popis a ukazka kapitoly kurzu):

+ Mission (Poslanie kapitoly) — predstavuje akysi uvod do kapitoly kde sa
frekventanti dozvedia ¢omu sa budu v kapitole venovat.
+ Aim (Ciel kapitoly) — opisuje ¢o konkrétne je cielom a ¢o sa frekventanti maju

v kapitole naucit.

+ Useful vocabulary (Klucova slovna zasoba) — obsahuje kluCovu slovnu zasobu
pouzitu a nosnu pre danu kapitolu.
« Content (Obsah kapitoly) — tu sa nachadza jadro Studijného materidlu spolu

s nahravkou v MP3 formate.

+ Note (Poznamka / Vysvetlivky) — sa viaze na jazykové a gramatické javy, ktoré

sa v danej kapitole vyskytuju, ciefom je tieto javy vysvetlit a rozsirit.

12



Discussion (Diskusia) — do diskusie smeruju otazky frekventantov na tutorov,
pripadne spoluziakov. Cielom diskusie je komunikovat o problémoch, ziadat
o vysvetlenie, podporu v studiu a pod.

Test (Samohodnotiaci test) — test, ktory moézu frekventanti neobmedzene

opakovat, sluzi ako spatna vazba ku kazdej kapitole a ma frekventanta

informovat o tom, ako zvladol §tudium kazdej kapitoly.

Subor Upravit Zobrazit Historia Zalozky MNastroje Pomoenik

- 723 ( L1 | http//vszp.e-ducation.sk/modul/modul.php?k=343 % | |IGlz| Googte 2

d 1 n €
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4 Deseription
Introduction \E 3. Chapter: Introduce Yourself gj
Content
Exercises Mission:
Language we use when introducing oneself depends on a variety of factors, for example on situation, surrounding,
‘ Note our relation to the introduced people etc.
Literature Aim: 1=t
i Glossary Aim of the 3 chapter is to lear to introduce in English in both formal and informal situations, to learn how to react
and use correct language and phrases
| FINAL TEST
A Useful Vocabulary:

TO INTRODUCE = Predstavit s3, LET ME INTRODUCE MYSELF = Dovolte, aby som sa predstavil, NICE TO MEET
YOU = Rad vds spozndvam, HOW DO YOU DO? = Rad vas spozndvam

Content:

@) 3.1. study material
(@ 3.2. Listening (mp3) ()

Note:

1. HOW DO YOU DO? je takzvany kontakiny vyraz, ktory sa pouZiva ako pozdrav vieobecného vyznamu pri
predstavovani a do slovenginy sa zvytajne neprekladd. Odpovedéme nait zopakovanim formy otazky.
HOW DO YOU DO?

2. W neformalne] konverzacii sa €asto vynechava podmet a sponové sloveso, napr. namiesto IT IS NICE TO

MEET YOU. Povieme

Pri predstavovani sa v angli¢tine pouziva vyraz "MEET”, ktory véak do slovenziny neprekladsme ako

“stretnit”, ale “spoznat, zoznamit sa”, napr:

w

NICE TO MEET YOU. GLAD TO MEET YOU. = Som rad e vis spozndvam.

Hotovo
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)

»

2% [ L] | nttps/rvszp.e-ducation.sk/modul/subor2 phpTid=432
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& CONVERSATION:
i A tner, Mr. Hic
¥ A Q ?
A: Charles have you met my new colle: A v
Charles, these are my colleagues -
B: Nice to meet you, I'm Kate.
C: Pleased to meet you too.
Informal introductions: My name is Peter Black
1 am Peter Black.
Formal introductions: Let me introduce myself. My name is...
Allow me to introduce myself. My name is.
(Dovolte aby som sa predsi . Volan

“ Informal introductions:  Bob, meet my friend Bill

Hotovo
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adult learner == young learner = motivation == needs analysis == course design =

social characteristic == emotional characteristic == mental characteristic

TEACHING ADULTS

Eva Homolova

Anotacia

Cielom prispevku je poukazat na $pecifika jazykového vzdelavania, konkrétne vyucbu
anglického jazyka dospelych. Priprava a realizacia jazykového vzdelavania si od ucitela
vyzaduje iny pristup ako vyucCba v institucionalnom systéme. Na zaklade porovnania
viacerych charakteristik Zziaka a dospelého uciaceho sa snazime poukazat na zakladné
rozdiely medzi nimi. Pri priprave kurzu sa musia brat do Uvahy Specifikd dospelého
uciaceho sa, ktory je v centre vyuCbového procesu. VyuCovanie zamerané na uciaceho
sa je mozné zabezpedit realizovanim podrobnej analyzy potrieb uciacich sa zich
profesionalneho ale aj osobného hladiska. Ucitel musi zohladnit ich Studijné navyky,
preferencie tykajuce sa formy vyuCovania, zaujmy a hlavne ciele, ktoré chcu

v jazykovom kurze dosiahnut.

In general people have different needs why they start learning a foreign language in
adult age. Nowadays knowledge of (at least) one foreign language has become an

inevitable part of one’s success in a professional life.

This article is concerned with adult learners of foreign languages especially English.
The primary aim is to outline basic principles and aspects in designing courses for

adult learners. We will have a closer look at adult learners and their characteristics.
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First of all we are interested in ways of adult’s perceiving being, after some time, again
in a role of a learner. As humanistic psychology is becoming more and more relevant
not only in teaching children but also in teaching adults, we have to consider adult

learner characteristics and their influence on teaching and learning.

We will deal with several factors affecting adult EFL learners communication in the
classroom which can have a positive or negative impact on learner’'s ability to use
a foreign language in a real life context e.g. in job related situations. The secondary
aim is to suggest implications for teaching practice and present ways how adult
learners can become aware of the importance of independent learning and continue in

developing language means and skills after finishing the language learning program.

As language pre-service teacher training programmes in our country prepare future
teachers to teach mostly learners of basic and secondary schools, it is very topical
from teacher’s point of view to be well aware of differences between those learners
and adult ones. Teachers of adult learners should be able to identify and understand
the most significant differences between learners of “the opposite” age group. We try

to outline these differences in the following chart.

Table 1 Differences between young and adult learners

Young learner Adult learner

...Is often dependant on teachers for ...Is self-directed, does not depend heavily
directions/help on others (teachers, peers)

...Is dependant on others to design and ...Is responsible for his/her own learning if
carry out his/her learning activities it is perceived as appropriate and needed
...0ften accept new facts and information  ...tends to question new information and
without trying it out prefers to try it out

...Is oriented for the future and does not ...Is orfented for the present and

ee Immediate results/benefits immediate results
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Young learner Adult learner
...does not fully realizes benefits of ...heeds education that relates/applies
knowledge of English, application of directly to their apparent needs

language skills is postponed

...IS subject oriented and not concerned ...Is problem oriented and in taking part in
with facts how teaching and learning teaching and learning process he/she
process relates to his/her life seeks solution

The above mentioned differences should serve as a springboard for further
considerations of how to teach adults effectively, primarily how to reduce adults
dropping out. As Roswell (1992) points out there are two types of drop out: the first
one is caused by external factor such as illness, relocation, family problems or

employment. These reasons cannot be influenced by the teacher.

The second type which we consider to be in the centre of our attention is related to
classroom factors (teacher’s personality, his/her teaching style and skills, learning
environment, teaching materials, learning tasks and activities). It is apparent that these

reasons are very closely related to motivation.

In general we could state that motivation is a prerequisite of every action undertaken
by adults. Experts in English language teaching (Harmer 1993, Ur 1995, Scrivener
1994) agree that motivation should be considered as the most important factor
affecting the effectiveness of language teaching — and | would add - learning as well.
For this reason, the question of how to motivate adult learners is probably one of the

most fundamental concerns of the teacher.

Some teachers state that the greatest advantage of teaching adults is ,that they come
highly motivated and eager to learn”. In other words their internal motivation is very
high. Moreover one can assume it is, first of all, the individual’'s responsibility to learn.
On one hand it might be partially true but on the other hand what/who can guarantee

that the initial motivation will not soon disappear in vain? Is the teacher powerless
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when it comes to motivation in teaching adults? External motivation which is
concerned with what takes place in the classroom is an important tool in teacher’s

hands and can help learners reach his/her highest potential.

Much has been written about adult psychology and psycho-physiological
potentionalities. Maslow (1956) lists self-actualization at the highest level and the goal
of the teacher should be to help an adult learner to reach it. From this perspective,
motivation involves learners’ finding a sense of personal meaningfulness in their
language learning. It is also suggested that motivation should receive stronger and
more explicit acknowledgement in goal setting and course design (Tudor, 2004). In his
theory of methodology of motivation the author points out one notion which lies at the
heart of the complex but fundamental phenomenon of motivation, that of “connection”.
By this term he understands the importance of learners discovering a sense of
personal meaningfulness in their language learning. In the list of reasons why adult
learners start learning a language job related needs rank very high. There exists other
connection as well such as self-actualization, making a change in one’s life, reaching

a higher status in the society, interest in culture of English speaking world etc.

Attention to adult learner’s characteristics may provide the teacher with a solution to
some problems with a course design and lesson planning. We have divided

characteristics into following groups: (AL=adult learner)

Emotional characteristics

* Positive feelings would produce more effective learning

* AL is more sensitive to discomfort and unpleasant environment
e There should not be any fear, anxiety or threads

* AL must be comfortable with learning situation

* Poor self image would result in poor learning

Physical characteristics

e Environment should be conductive to learning
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e AL is more attuned to comfortable surroundings
e AL can suffer from visual difficulties
* AL can suffer from hearing difficulties

¢ Due to hearing difficulties AL can feel insecure and less intelligent

Mental characteristics
¢ AL not only wants to learn but needs to learn
* AL addresses a particular problem related to job, position/status

* Teacher should help ALs how to learn (learning strategies)

Social characteristics

* ALs have different background and experiences

* Some ALs are passive in pair /group work

e Some ALs see the group as an opportunity to display talent, knowledge or sense of
humour

* Some will consider the group as a possible threat to exposing their lack of talent or
knowledge

e Some ALs do not like to be in the centre of attention

Emotional characteristics or emotional domain is what Bernat (2004) points out the
importance of in adult language teaching and learning. There is a strong need not only
recognize the affective side that plays a vital role in the effectiveness of learning but
also acknowledge it in the classroom. | would like to mention those aspects which |

consider to be most vital in our situation.

Pedagogical implications

Adult learners have many preoccupations and work usually long hours. They bring with
them tension, personal problems and anxiety. It is important to start the lesson with a
smile e.g. with a suitable warm up activity that would help them leave negative feelings

“behind the door”.
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Adult learners might worry about the learning demands made on them again after a
longer period of time since they have been to school. They may be quite uncertain to
be in a role of a learner as it involves concentration on teacher’'s presentation,
completing tasks in the class, being able to react properly in the lesson and studying

at home and self-discipline.

Adult learners are worried about loosing their dignity. They want to present themselves
as well as possible, being in control of when, how and what to say or do. They should
always be treated with respect and tolerance. Not all learning tasks and activities we
use in teaching process are suitable e.g. for adult learners who do not know each
other. To illustrate this | want to mention activities in which they have to touch each
other and stand very closely to each other. Therefore we should be very careful when
we start introducing pair and group work in the class. We should be aware of the fact
that their language production and learning outcome in general may be negatively
influenced by relationship and atmosphere among participants. It takes some time until
they get to know each other and become to feel comfortable in their new social group.
Adult learners have a lot of experience from their private and professional life, which
they bring with them to the classroom. The teacher can build on this and make use of

it and this way acknowledge their knowledge and skills.

When we deal with teaching adults we cannot omit the question of needs analysis.
Though it is an area of teaching ESP (Hutchinson-Waters, 1992) there are some
aspects we can successfully apply in teaching general English to adult learners. A
sense of personal meaningfulness in adult learner language learning can be build up
by needs analysis. In reality it can have a form of a short questionnaire in which the
teacher finds out as much about learner’s needs, wants and lacks (if not beginners) as
possible. As the value of such a means lies in the richness of information the teacher

will receive, it should be written in the mother tongue.
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Conclusion

As we have outlined a design of a course for adult learners requires, on one hand,
much effort from the teacher as adults have better established preferences about their
learning than young learners in institutional schooling. On the other hand participants
themselves can play an active part in outlining the course contents, making decisions

on the activities, form of work and teaching materials.
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antimaterializmus == americké hodnoty = socialna kritika «= Milibnovy Marco

PREBUDENIE Z AMERICKEHO SNA -
ANTIMATERIALIZMUS HRY MI/LIONOVY MARCO

Jana Javorcikova

Abstract

The analytical-interpretative study entitled “The Awakening from the American Dream -
The Anti-materialistic aspects of the play Marco Millions* analyses the traditional
American values and their criticism, as reflected in the play Marco Millions by
a renowned American playwright, Eugene O Neill. In this play the autor criticises
“typically American® individualism and accelerated pace of life as well as cultural
ignorance, absence of spiritual values and extreme materialism. The play, first
performed in 1928, is still relevant and in the context of present-day political and
social changes in the USA proves its universal message to the spectator and serves as

a warning to the present-day perceiver.

Od pred¢asnej smrti Eugena O’Neilla vroku 1953 nas deli uZ viac, ako
polstorocie, no odkaz jeho hier sa aj v suCasnosti ukazuje ako prekvapivo aktualny.
Nemame na mysli len jeho experiment s Zzanrom tragédie, o ktory sa pokusil vo svojich
najznamejsich hrach TuZba pod brestami, Cudnd medzihra, &i Smutok pristane Elektre.
Takmer kazda z jeho takmer tridsiatich celovecernych hier implicitne obsahuje aj
vypoved o Spojenych §tatoch na zaCiatku dvadsiateho storocia tak, ako ich zazil

a pochopil autor osobne.
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Dokazu vSak tieto hry, vznikajuce pred takmer sto rokmi, oslovit su¢asného divaka?
Domnievame sa, Ze viaceré O’Neillove dramy, pokial spravne dekddujeme ich tému
a experiment, a premostime ich s nasSou pritomnostou a kultirnym kontextom maju
stale Co povedat. V nasledujucej S§tudii sa pokusime dokazat, Ze zavaznost
a prekvapiva aktualnost ich vypovede o Amerike a americkych hodnotach na zaciatku
20. storodia, ich vydlefiuje z kategorie ,melodram“, kam suU niekedy jednostranne
zaradované, do kategodrie hier, rieSiacich zavazné spolocenské problémy. Tieto
,zavazné“ problémy zahfhaju predovSetkym kritiku americkej spoloénosti, jej
nenasytného kapitalizmu, hromadenia majetku, konzumného spbsobu zivota,
dehumanizovanej, anti-enviromentalnej a jednorazovej spolo¢nosti, ako aj kritiku
konkrétnych negativnych javov, napriklad alkoholizmu a prostitucie, ktoré si autor
priamo Ci nepriamo vS§ima vo viacerych svojich hrach, napriklad uz vo svojich ranych
jednoaktovkach, znamych ako ,hry mora“, v melodrame z farmarskeho prostredia Za
horizontom (1920), v popularnej romanci Anna Christie (1921), Ci tragicky ladenej hre
Laddr prichddza (1946). V naSej §tudii sa v8ak zameriame na analyzu O’Neillove;j
antimaterialistickej hry Milionovy Marco (1928), znamej slovenskej Citatel'skej
verejnosti zo zbierky hier Milionovy Marco a iné hry, ktora vySla v roku 1976 v preklade
Jana Trachtu.

Pre komplexné pochopenie tejto hry je doblezité si uvedomit literarne
a mimoliterarne okolnosti, ktoré ovplyvnili autorov vztah k jeho vlasti a jeho hodnotové
priority. O’Neill sa uZz od detstva zaujimal o Zivot v Spojenych §tatoch. Autorov
Zivotopisec S. A. Black si v§ima, Zze O’Neill uz ako diefa precestoval velku &ast
Spojenych Statov, ktoré poznal lepSie ako vacSina jeho suputnikov: ,...v siedmych
rokoch mal [O'Neilll] lepSie vedomosti o americkych paméatihodnostiach
a zvlastnostiach ako kedy bezny Ameri¢an bude mat“ (Black, 1998, s. 7). Ako mladik
tiez zazil dopad dvoch svetovych vojen ivelkej hospodarskej krizy na Ameriku a
americké hodnoty. Mozno prave preto cely svoj Zivot a tvorbu v podstate zasvatil tuzbe
definovat Ameriku a AmeriCanov. Ako upozorfiuje M. Ranaldova, ,Spojené S§taty si
zobral za svoju hlavnu tému, a dokumentoval stret starého a nového sveta, pokus

vytvorit novy, dynamickych svet z kliatby toho starého. Vytvoril tak nové divadlo so
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zmyslom pre spoloént minulost a pritomnost, dokonca s pohfadom do buducnosti”
(Ranaldova, s. 52).

O’Neill tiez vasnivo sledoval politické dianie v USA aj vo svete a k formovaniu jeho
svetonazoru iste prispelo aj jeho priatelstvo so socialisticky a prorusky orientovanym
novinarom Johnom Reedom, autorom diela, znameho vo svojej dobe, 70 dni, ktoré
otriasli svetom (Ten Days which Shook the World, 1919). Ich priatel'stvo vzniklo uz
v roku 1916, ked’ O’Neill vstupil do nového nekomeréného divadelného zdruzenia The
Provincetown Players a trvalo niekolko rokov (Black, 1998, s. 9). Aj v dosledku tohto
priatelstva O’Neill patrii  vo  svojej dobe k jednym  z najpriamejSich
a najnemilosrdnejSich kritikov americkej spoloCnosti. V ¢lanku pre Herald Tribune
s ndzvom Eugene O'Neill Talks of His Own and the Plays of Others z 16. novembra
1924 oznaduje Ameriku za ,najreakénejSiu krajinu na svete“ (Alexandrova, s. 396),
a Casto sa velmi pesimisticky vyjadruje aj o politickom zriadeni a socialnom
usporiadani USA, totalitarnych praktikach a ich dopadu na malého Cloveka: ,Amerika
neuspechom preto, ze dostala vSetko, ovela viac, ako akakolvek ina krajina [...] a je
zalozena na vecCnej hre, v ktorej sa snazi ziskat vlastni dusu prostrednictvom
vlastnictva veci“ (Alexandrova, s. 406). Do viacerych autorovych hier preto prirodzene
vstupuje kritika existujuceho spolocenského usporiadania, ktoru autor podava priamo,
alebo nepriamo, prostrednictvom metafor alebo symbolov.

Tému socialnej kritiky si u O’Neilla v8imaju viaceri literarni kritici. Zaradujeme k nim
napriklad uZ citovanu Doris Alexandrovu, a jej esej Eugene O 'Neill as Social Critic,
ktora vysla v roku 1954 v American Quaterly. Témou O’Neillovej socialnokritickej prace
sa zaobera aj J. A. Robinson pri hodnoteni O’Neillovho diela pre The Cambridge
Companion to Eugene O 'Neill (1998). Pre socialno-kriticky ton bol O'Neill popularny aj
v krajinach byvalého socialistického bloku.

Hra Milionovy Marco, ktoru autor dokoncil v predkrizovom obdobi roku 1928,
predstavuje jednu z autorovych najvyraznejSich sociano-kritickych diel. Hra sa
odohrava v pre O’'Neilla pomerne netypickom exotickom prostredi Dalekého vychodu.

Autor tu spracoval znamy pribeh o prichode Spanielskeho cestovatela a dobrodruha
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Marka Pola do Ciny. Dej sa odohrava podas viac ako $tvrfstorodia a sleduje cestu
bratov Podlovcov cez Mongolsko a iné krajiny vychodu, vymenovanie Marca za
kralovského zmocnenca a dopad, ktory na neho maju moc, ako i pragmaticka vychova
jeho otca a stryka. O’Neill vSak znamy pribeh postva do symbolickej podoby ako
nazorovy a filozoficky stret vychodu so zapadom. Vychod, symbolizuje duchovnost,
spiritualitu, kym zapad, personifikovany postavou Marka Pola, symbolizuje dravu
kapitalistick expanzivnost, kolonializmus a profitarstvo a prindSa vychodnému svetu,
symbolizovanému princeznou Kogatin, smrt a zanik (Alexandrova, s. 406).

Vyraznym posolstvom tejto divadelnej hry je kritika Spojenych Statov a znamych
americkych hodnét a axiom spravania. Vypoveda o takych ,typickych' americkym
vlastnostiach, ako individualizmus, pragmatickost, rychlost, rozhodnost, tuzba po
Uspechu a §tasti &i zidealizovanej vizii uspechu, znamej ako ,Americky sen®
a v suCasnej dobe anti-americkych nalad mozu predstavovat zaujimavl vypoved
o hodnotach Ameriky z pociatku 20. storocia i vyzvu pre komparaciu a konfrontaciu

platnosti tychto hodnét v 21. storoci.

Jednou z vaznych tém, ktoré sa najCastejSie spajaju s americkou spolo¢nostou,
a zaroven su najvyraznejSie konfrontované v literature i spoloCenskych vedach, je téma
uspechu v americkej spolocnosti a spésobu iceny, za aki ho mozno dosiahnut.
Amerika totiz ¢asto byvala oznadovana ako ,krajina prilezitosti“ &i ,krajina zaslubend®,
v ktorej méa kazdy pravo na svoje ,hladanie $tastia“. V americkej literatire sa s kritikou
takejto vizie Ameriky stretdvame u niektorych O’Neillovych su&asnikov, ale hlavne
nasledovnikov — Arthura Millera (Smrt obchodného cestujuceho, 1948), Tennessee
Williamsa (Elektricka zvana tuzba, 1947; Skleneny zverinec, 1944), Lorraine
Hainsberryovej (A Raisin in the Sun, 1959), Ci novSich autorov — Davida Mameta

(Glengarry Glen Ross, 1984) alebo Johna Guara (Six Degrees of Separation, 1996).

T L. R Kohls medzi ,stereotypné“ americké vlastnosti zaraduje optimizmus, Ustretovost, priatelskost,
neformalnost, pracovitost, sebaddveru a velkodudnost, no aj netaktnost, naivitu, agresivnost, moralizovanie,
povrchnost, politicku naivitu, ignoraciu inych krajin a kultur, nereSpektovanie autorit a materializmus (Kohls, s. 9 —
10).
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Prave téma Uspechu a usilovania on, no zaroven obeti, ktoré mu treba priniest je
osobitym spdsobom vyrazna v mnohych O’Neillovych hrach. O’Neill v nich &asto
zobrazuje postavy, ktoré sa sice pySia komerénym uspechom ako napriklad uspesny
vlastnik Zeleziarni v hre Chlpats opica, cisar Jones v hre Cisdr Jones, &i ,boh“ Brown
v rovnako antimaterialisticky ladenej hre Vel/ky boh Brown, no tento uspech je
destruktivny a prinasa ich najblizSim fyzicka smrt, ¢i psychické Utrapy, alebo nestastie
a vykoristovanie. Uspech si v O’Neillovych hrach vyzaduje nesmierne obete, &asto
obetovanie S$tastia svojich najblizSich. Mytus Ameriky ako ,krajiny neobmedzenych
moznosti“ teda funguje v O'Neillovych hrach len za predpokladu, Ze O’Neillovi
protagonisti su tomuto mytu ochotni obetovat najvy$sie hodnoty humanizmu, altruizmu
a fudskosti.

,Honbu za Uspechom® v hre Milidnovy Marco zosobhuju vlastne vSetky postavy
rodiny Pélovcov, no najvacsi dramaticky priestor autor poskytuje postave Marca Pdla.
O’Neill ho predstavuje v niekolkych obdobiach jeho Zivota, najskér ako naivné dieta a

dovercivého mladika:

MARCO: Stryko vravi, Zze riskovat — nevyhnutne riskovat — to je najlepSia
Skola pre opravdivého obchodnika; a otec pouziva prislovie, kde
nie je risk, nie je ani zisk. [...] otec so strykom mi vravia, ze
v [kralovych] sluzbach moze c¢lovek zarobit milidny, ak sa neboji
roboty a ak nezatvara o&i pred prileZitostami. (O'Neill, 1928, s.

23).

Marco sa vSak postupne meni vchladného, vypocitavého a bezcitného
obchodnika, ktory obchoduje aj s vlastnou rodinou. Dokonca aj za svoju radu Ziada
peniaze: ,Ak vam poradim, o dostanem za to od bratov Polovcov?® (O'Neill, 1928, s.
46), pyta sa pragmaticky dospievajuci Marco svojich pribuznych. Marco v tejto hre
sluzi ako symbol Ameriky a jej metaforického posunu od novej krajiny, plnej prisfubov

k rozCarujucemu systému, orientovanému len na materialne hodnoty.
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V zavere hry cisar Kublaj odhali Marcovu ziskuchtiviu povahu a vo svojom preslove
zaroven vyjadri to, ¢o O’Neill pravdepodobne dufal vyjadrit touto hrou o Amerike a jej

prioritach:

KUBLAJ: Markov duSevny hrb sa mi zacCina bridif. Ani smrtel/nd dusu
nema, iba pud hrabivosti. Poskytli sme mu v§etky moznosti, aby
sa poucil. VSetko sa nabiffoval, ale ni¢ neovlada. Na vSetko sa
mohol pozriet, ale ni¢ neuvidel. Po vSetkom bazil, ale ni¢
nemiloval. Je to obyé&ajny chytrak, prefikany pazravec. (O’'Neill,

1928, s. 52).

Autorovymi slovami tak cisar, symbol vychodnej kultury, vyjadruje obrovské
sklamanie nad ¢lovekom, ktory ma k dispozicii vSetky poznatky vychodnej aj zapadnej
civilizacie, no napriek tomu nie je schopny vnimat spiritualitu a duchovnost,
empatizovat s inymi, povysit humanizmus nad vlastné zaujmy a prospech. Stvarnenim
postavy Marca, stelesfiujuceho americkl zaujatost materidlnymi hodnotami O’Neill
vtejto hre nepriamo kritizuje stav, v akom sa ocitla americkd spolocnost v ére
kapitalizmu na zaciatku 20. storocia.

Dalsou vaznou a aktudlnou témou, ktord vstupuje do tejto O’Neillovej hry je
tolerancia inych kultur. Prave v dneSnej dobe mnohi vycitaji AmeriCanom ignoraciu
inych kultar a necitlivy pristup k odliSnym tradiciam. Hra Milionovy Marco, a zvlast
scény, v ktorych bratia Polovci cestuju réznymi krajinami vychodu a ¢itaju zo svojich

poznamok popis krajiny, ktorou prechadzaju, vyborne ilustruju tento problém.

MARCO: Vitajte v starej dobrej otCine — v Mongolsku!

MAFFEO: (ustato vytiahne svojho sprievodcu a monotonnym hlasom
zacne citat) Stada — kozy — kone — dobytok. Kupe a predaju sa
venuju iba Zeny. Obchoduje sa iba s dobytkom a s urodou.

Slovom, fudia tu Ziju ako zvierata. (O’Neill, 1928, s. 39).
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Maffeov zjednoduSeny opis dokazuje, Ze pragmaticki Pdélovci nie su schopni
ocenit zvlastny povab a poéziu exotickej krajiny, ¢i inakost zvykov. Nesnazia sa krajinu
spoznat a pochopit, stacia im skratkovité a zovSeobecnené informacie, pretoze jediné,
Co ich do Mongolska privadza je obchod a zisk. Prave v dnesSnej dobe sa Amerike
Casto vycCita nielen ekonomicka, ale aj kulturna expanzivnost a kolonizacia bez ohladu
na poévodné kultary a zvyky. O’Neill v8ak v hre Milionovy Marco vystupuje ako
univerzalny kritik — napriklad v komicky ponatom prologu predstavuje maga, krestana
a stotnika - symbolickych zastupcov rbéznych svetovych ideologii, ktori nemozu
diskutovat o svojich filozofiach, pretoZze sa musia ,poberat za obchodom® (O’Neill,
1928, s. 18). O'Neill tym vyjadruje skepsu nad hodnotami réznych svetonazorov, nad
tym, kam ludstvo dospelo v dobe, ktora sa nazyva ako ,civilizovana“.

Milionovy Marco zosobnuje aj americky patriotizmus. Hoci vo svojej vlasti -
Benatkach — (Amerike) nebol takmer Stvrfstorocie, stale je hrdy na Benatske prvenstvo
v mnohych oblastiach. Hrdo sa vyjadruje, Zze ,BenatCania su najlepSi moreplavci na
svete“; & [...] najlepsi Sermiari na svete. (O’Neill, 1928, s. 75). O'Neill
preexponovanim Marcovho patriotizmu poskytuje az ironicky pohlad na americku
dominantnost a vieru vo vlastnu unikatnost.

Inou americkou vlastnostou, ktord O’Neill zdéraznil v hre Milidnovy Marco je
rychlost a nedockavost. Mnohi renomovani sociolégovia, napriklad S. Maasikova a J.
Solomon uvadzaju, Ze Amerika najmad v 20. storoCi zrychlila - ato fyzicky aj
metaforicky (Maasik — Solomon, s. 23 - 25). Objavy a rozvoj techniky viedli k mnohym
progresivnym zmenam, predovSetkym v automobilovej doprave. V roku 1905, po
vynaleze znameho ,modelu T*, sa automobil stal dostupnym aj pre nizSie vrstvy, ktoré
sa nasledne mohli prepravovat do prace na vacsie vzdialenosti. Americkym ,heslom®
sa stalo prislovie ,time is money”, gize ,6as su peniaze”, ¢o plati dvojnasobne, hlavne
vo svete obchodu. Inym americkym leitmotivom sa stadva ,honba“ za uUspechom
a hekticky Zivotny Styl.

Americkl nedockavost stelesnuje predovSetkym postava Milionového Marca.

Jeho mysel je posadnuta rychlym uspechom, ked hovori:
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MARCO: Keby som mal k dispozicii taku lod, aké staviame v Benatkach,
mohli by sme tu cestu vykonat vrekordnom case. [...]
Cinorodému &loveku lezie na nervy kazda lod, lebo poéas plavby
nemo6ze pohnut ani prstom. Nenavidim necinnost: vtedy ludsku
mysel opantava iba myslenie. Zvykol som si Zit mimo domova,
prekonavat prekazky, spravat sa odvazne, dosahovat neskuto¢né

Uspechy, ist az za hranice moznosti... (O’Neill, 1928, s. 63).

Akoby O’Neill vtomto monoldégu zosobnil to, ¢o v pozitivnom aj negativhom
zmysle povazoval za americké vlastnosti: pruznost, flexibilnost, nedoc¢kavost, odvahu,
zmysel pre riskovanie, tuzbu po uspechu, a aj strach pred sebareflexiou a napokon
absolutnu nevSimavost k citom a pocitom inych. Scénu este zintenziviiuje kontrast
medzi Marcom a jeho spoloc¢nickou, citlivou a vnimavou princeznou Kogatin, ktoru
Marco sprevadza na ceste k jej buducemu manzelovi.

Kogatin predstavuje spiritualitu a mystickost vychodu. Trapi ju nevyslovena laska
k Marcovi, a preto ju jeho vecné az ignorantské poznamky zranuju — Marcova tuzba
,vykonat ti cestu v rekordnom &ase“ pre Kogatin znamena koniec moznosti vyznania
sa svojich citov, ked’ze cielom jej cesty je jej nastavajuci a svadba. Podobné hodnoty,
rozhodnost a priamociarost, Marko timoci aj v scéne, kde vysvetfuje svojsku filozofiu:
»Ak sa Clovek pred skokom privelmi okolo seba obzera, radSej si nakoniec sadne. Kto
ustavicne dba o to, aby Siel priamo, predsa sa ocitne nakoniec vpravo! Niekde sa
napokon musi ocitnuf!® (O’Neill, 1928, s. 70). Marcova odhodlanost a razantnost mu
vSak zaroven zabranuje vnimat ostatnych ludi, ich pocity a Zelania. Celkom mu unika
nevyslovena, no zjavna naklonnost princeznej Kogatin, ktor( si v§imaju vSetci ostatni.
Jeho nevsimavost vSak nie je neSkodna - nepriamo spdsobuje smrt Kogatin, ktora sa
utrapi zialom. Touto hrou akoby autor kritizoval Marcovu, respektive americku
neschopnost venovat pozornost detailom, ¢i nevyslovenym emociam.

O’Neill sa v hre Miliénovy Marco, no aj v inych svojich hrach zaoberal aj témou
amerického individualizmu. Mnohé jeho postavy symbolizuji ,neohrozenych

individualistov” (tzv. ,rugged individualists“), ktori nepotrebuju spoloénost a jej mienku.
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Prave naopak, Casto sa zo spoloCnosti sami zamerne vycClenuju a stanovuju si vlastné
pravidla a hranice. Napriklad ustredna postava v hre TuzZba pod brestami Ephraim
Cabot si vybral Zivot na osamotenej farme, podobne ako James Tyrone, postava v hre
Cesta dlhého dria do noci. Aj Ezra Mannon v hre Smutok pristane Elektre je extrémny
introvert a individualista. Tieto postavy dosiahli svoj uspech Casto prave preto, ze sa
nedali odradit mienkou verejnosti a §li si svojou cestou. Aj Milionovy Marco kona bez
ohladu na inych: docieli, Ze sa stane velvyslancom na vychode a aby dokazal svoje
schopnosti, bezohladne vykoristuje domace obyvatelstvo.

O’Neill v hre Milionovy Marco neponuka nijaké rie$enie, iba ilustruje nezamernu,
neuvedomovanu sebastrednost a destruktivnost v doslovnej aj prenesenej oblasti.
Marco, symbolizujuci Ameriku, preziva a prosperuje, Kogatin, reprezentujuca vychod,
nevzdoruje a neprotestuje, ale umiera. Hru uzatvara Kublajov postreh, ktory akoby bol

adresovany celej Amerike:

KUBLAJ: Prec¢o chcete dobyt zapad? Musi to byt pofutovaniahodny
svet, ktory trpi nedostatkom duchovného a materialneho
bohatstva. Stykmi s tymi chamtivymi pokrytcami mézeme
prist o vSetko. Dobyvatel' si predovSetkym osvojuje neresti
podmaneného. Nech sa zapad pozerie medzi sebou.

(O’Neill, 1928, s. 84).

Prave tato replika je akoby bola jeho odkazom divakovi v hre Milionovy Marco.

Akéa je teda O’Neillova Amerika optikou hry Milionovy Marco? Hoci tato hra
vznika pred takmer storodim, je zaujimavé, e Amerika videna O’Neillovymi oGami trpi
takmer rovnakymi symptomami, ako dnes, na =zaCiatku 21. storocia. K tymto
symptomom mnohi zarad’uju materializmus, neucelné hromadenie majetku a absenciu
duchovnych hodnét. O’Neill k tymto vlastnostiam pridava aj ignoraciu odliSnych kultar
a ekonomicku expanzivnost.

Podobnym slovdm dava O’Neill zazniet v roku 1949 pri zhodnoteni svojho

antimaterialistického cyklu hier, znamych ako Povest o viastnikoch, ktori sa sami
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wwiastnili (A Tale of Possessors, Self-Dispossessed, 1934-43). O’Neill na adresu

Ameriky a americkych hodndt hovori:

Tato krajina speje k nestastiu. Hoci sme mali sme vSetko [...],
vydali sme sa po rovnakych sebeckych a nenasytnych cestiCkach
ako vSetky ostatné krajiny na svete. Hovorime o Americkom sne,
ale vo vacsSine pripadov je to vlastne len sen o materidlnych
veciach. Niekedy si myslim, Ze aj preto su Spojené Staty najvacsim
neuspechom na svete. V tejto krajine sme za naSe duSe dostali
velmi dobru cenu — mozno najlepSiu, no Clovek by si myslel, ze po
vSetkom, ¢im ludstvo preslo, sme uzZ vSetci schopni pochopit, Ze
celé tajomstvo fudského $tastia sa da zhrnut do jedinej vety, ktorej
porozumie aj dieta. Aka je to veta? Naco je cloveku vsetko

bohatstvo sveta, ak strati svoju dusu? (O’Neill, 1988, s. 136).

Ako upozoriiuje J. A. Robinson, Amerika aj v tejto hre, rovnako ako v mnohych
daldich O’Neillovych hrach pdsobi dojmom vyprazdnenosti, vykorenenosti (Robinson,
s. 70 — 71). Prave vykorenenost O’Neill povaZzuje za hlavni americku &rtu rovnako ako
ur€itu duchovnu prazdnotu (Robinson, s. 70 — 71). Tuto duchovnu prazdnotu si mnohé
O’Neillove postavy snazia kompenzovat materialistickymi hodnotami, no ani
dosiahnutie tychto hodndt im nepomaha prezit $tastny Zivot. O’Neillova hra Milidnovy
Marco preto vyznieva ako nepriama, no o to vyraznejSia kritika materializmu, ako
oslava spirituality a vys$Sich duchovnych hodnét — empatie, altruizmu, velkodusnosti,
a predovsetkym humanizmu. Takyto univerzalny odkaz si dokaze najst svojho adresata
aj po viac, ako osemdesiatich rokoch, ktoré uplynuli od vzniku tejto dnes uz malo

inscenovanej hry.
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kanadska literatura «= kanadska poézia « kanadska préza s—= kanadska drama

RECEPCIA KANADSKEJ LITERATURY NA SLOVENSKU -
POHLAD SPAT A POHLAD VPRED

Jana Javorcikova

Abstract

The study entitled “The Reception of Canadian literature in Slovakia — a flash back and
a flash forward” is focused on the past, present and future of translations of Canadian
literature in Slovakia. The study also provides a list of previously translated prose and
points out the absence of translations of Canadian poetry and drama. Finally, the autor
of the study comments of the phenomenon of the Fringe Festival in Toronto, which is

a relatively easy way to acquainted oneself with recent Canadian plays.

Kanadska literatura predstavuje v naSom kulturnom kontexte pomerne neznamy
fenomén. Podobne, ako mnohé iné narodné literatury sa nevyskytuje v stredoskolskych
ucebnych osnovach a preklady kanadskej literatury su skér nahodné ako systematické.
Znami su vlastne len Styria vybrani prozaici, predovSetkym celosvetovo popularna
autorka dievéenskych romanov, Lucy Maud Montgomeryova, autorka feministicky
ladenych romanov Margaret Atwoodova, humorista Farley Mowat a autor, piSuci skor
o kozmopolitnych ako vysostne kanadskych témach, Michael Ondaatje. V tejto Studii
sa pokusime podat prehlad kanadskej literatury na Slovensku a poukazat na biele

miesta na mape jej prekladov do slovenského jazyka.
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Stvoricu najprekladanejsich kanadskych autorov na Slovensku neporazitelne
vedie Lucy Maud Montgomeryova (1874 - 1942), ktora je poctom a frekvenciou
prekladov najoblUbenejSou a najprekladanejSou kanadskou autorkou na Slovensku.
Hoci je v Kanade znama ako autorka réznych romanov a poézie, v Europe sa preslavila
predovSetkym sériou nezabudnutelnych romanov o Sarmantnej Anne Shirleyovej
z mesteCka Avonlea. Ide o romany Anna v zelenom dome (Anne of Green Gables, prvy
krat vychadza v anglickom jazyku v roku 1908), Anna z Avonlea (Anne of Avonlea,
1909), Anna v Redmonde (Anne of the Island, 1915), Anna v Summerside (Anne of
Windy Poplars, 1936), Annin vysnivany domov (Anne's House of Dreams, 1917), Anne
of Ingleside, 1939, Annine ldsky (Rainbow Walley, 1919), a nakoniec Annina dcéra
Rilla (Rilla of Ingleside, 1939). Okrem romanov o Anne Shirleyovej Montgomeryova
piSe eSte dva romany, v ktorych Anna Shirleyova hra len epizodnu postavu: Chronicles
of Avonlea (1912) a Further Chronicles of Avonlea (1920).

DalSou autorkou, ktora si na Slovensku ziskala popularitu je Margaret Eleanor
Atwoodova (nar. 1939). Jej prvym poprevratovym romanom prelozenym do slovenciny
bol roman Surfacing (Vynaranie, vySlo v roku 1990 v edicii Smena) o hladani vlastnej
identity a sebapotvrdenia Zenskej postavy. Nasledoval roman o Stvorici Zien a ich
osudov, o hladani lasky a pocitu naplnenia zivota, MNevesta zbojnicka, ktoru z
anglického originalu prelozila Jana Juranova (vySlo v roku 1998), a ktora vysla v
kniznej edicii feministického nakladatelstva Aspekt. V roku 2001 vychadza romanu
Pribeh sluzobnicky v preklade Mariana Gazdika, katastroficka sci-fi, varujuca pred
totalitarianizmom. Zatial poslednym prelozenym dielom tejto autorky je parddia na
anticky mytus Penelopidda - mytus o Penelope a Odyseovi, opat v preklade Jany
Juranovej, ktora vychadza v nakladatelstve Slovart v roku 2005. V tom istom roku
vychadza aj Cesky preklad jej dystopického romanu Oryx and Crake, ktory vzbudil
celosvetovu pozornost (do Ceského jazyka s nazvom PreZivéd nejsmutnéjsi prelozila
Jana Housarova), no zatial nebol preloZzeny do slovenského jazyka.

Oblubenym autorom, prekladanym predovSetkym v 70. - 80. rokoch
dvadsiateho storoCia je humorista Farley Mowat (nar. 1921), ktorého romany

vychadzaju striedavo s ¢eskom a slovenskom jazyku. Jeho prvym prekladom bol ¢esky
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preklad romanu Hadi spirdla, a Lidé v zoufalstvi (vySlo v roku 1974), no asi kazdy
slovensky Citatel' si skor spomenie na jeho roman Neharite vika, ktory vySiel v edicii
Obzor v roku 1981. Nasledujuce obdobie prinasa tri preklady jeho romanov An/ ptak
nezazpival (vySlo v roku 1983) a Bild kdanoe (vysSlo v roku 1983), vSetky ale vychadzaju
v ¢eskom jazyku.

K novSim autorom urcite patri Philip Michael Ondaatje (nar. 1943) na Sri Lanke
narodeny autor, momentalne Zzijuci v Kanade, si vroku 1992 ziskal celosvetovu
popularitu vojnovym romanom Anglicky pacient (Slovart, 2003). Slovenskym citatelom
bol vSak uz vroku 2001 spristupneny preklad jeho romanu Anilin duch v preklade
Tamary Chovanovej. Roman Anglicky pacient bol slovenskym cCitatelom dostupny od
roku 2003 v preklade Veroniky Redererovej.

K prekladom dalSich kanadskych autorov a autoriek pari napriklad Dom
preludov a Dom Snov (autorka Pauline Gedge, do slov. prelozil Marian Tapué), Ldska
bez hranic (Kniesova, Eva, Kovaci¢, Dalibor), Plavba s tigrom (The Life of Pi, 2003,
autor Yann Martin, do slov. prelozil Otakar Korinek) a v nedavnej dobe Eleanor Rigby
(2006, autor Coupland, Douglas, do slov. prelozila Alexandra Ruppeldtova). Popularitu
si ziskal aj roman Gaetana Soucyho O dievcatku, ktoré sa hralo so zapalkami (vySlo vo
vydavatelstve lkar v roku 2003).

Od roku 2000 sa do slovenskeho Citatelského povedomia dostava aj kanadska
poviedkova tvorba. Priblizuje ju predovSetkym antoldgia Tichd hudba (2000, vysSlo vo
vydavatel'stve Juga v preklade Alojza Keniza a Maridna Gazdika), obsahujucu preklady
(Svadobné saty), Sinclaira Rossa (Natreté dvere), Hugha Garnera (Jeden, dvaja, traja
Indignkovia), Hugha Hooda (Vdakyvzdanie: Medzi Junetownom a Caintownom), Basila
Johnstona (Kovboji a Indigni), Timothyho Findleya (Vecera pri Amazonke), Leona
Rookeho (Zimovanie vo Victorif), Barryho Callaghana (Stav Unie), Barrie Philipa
Nichola (Pravdivy definitivny pribeh Billyho Kida) a Jacka Hodginsa (Rozchody).

V zbierke su rovnocenne =zastupené aj kanadské Zenské autorky, ktoré
reprezentuje Ethel Wilsonova (Musime sediet oprot)), Mavis Gallantova (Puka mi

srdce), Margaret Laurenceova (Potdpky), Alice Munroova (Kameri na poli), Magaret
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Atwoodova (Modrofuzovo vajce) a Janice Kulyk Keeferova (Prehupnutie). Tato zbierka
poviedok predstavuje vyborny prierez nedavnou i su¢asnou kanadskou tvorbou, ako aj
problémami, ktoré rezonuju v kanadskej spolocnosti a literature: komplikovanymi
vztahmi medzi muzmi a zenami a mnohorakymi metamorféozami lasky (Modrofizovo
vajce, Stav Unie), vztahom Kanadanov a drsnej kanadskej prirody (Natreté dvere), &i
postmodernym experimentatorstvom (Pravdivy definitivny pribeh Billyho Kida).

V roku 2003 vySla vo vydavatelstve Juga komplexnejSia poviedkova zbierka
Barryho Callagana s rovnakym nazvom ako jej pilotna poviedka, 7emny smiech, ktora
obsahuje jedenast poviedok (Hroznd nespokojnost Cohen v Cowanovi, Cierna
krdalovng, Temny smiech, Voyeuri, Stiahnuta roleta, Nase trindste leto, A niekoho
pobozkaj, Vpady, Nikto nechce umriet a Ako sa vola tento pribeh?). Zbierku zostavil a
doslov s nazvom Poviedky Barryho Callaghana: Svet pod/a Torontanov napisal Branko
Gorjup. Marian Gazdik prelozil poviedky do slovenciny a priblizil aj SirSi kontext ich
prekladu s nazvom Cesta do hlbin duse Torontanov. Celkom nedavno, v roku 2008
vychadza preklad diela Leona Rookeho (Narcissus Revisited) v preklade Mariana
Gazdika a Evy Batikovej ako Narcis v zrkadle. Jedinou frankofonnou publikaciou je
Akddia, zem zaslubena autorky Antonine Mailletovej v preklade Eleny Kr$Sakovej a
DusSana Polakovi¢a, ktora vychadza v edicii Tvorba narodov este v roku 1983. V roku
2003 vo vydavatelstve Slovart vychadza uz spominany roman frankofonneho autora
Gaetana Soucyho O dlevcatku, ktoré sa hralo so zdpalkami o nelahkom Zivote
v dysfunkénej rodine.

Preklady ostatnych Zanrov, respektive minoritnych literatur su vSak zriedkavé
a slovenskym citatefom vacSinou pristupné len v originaloch. K nemnohym vynimkam
dostupnej etnickej literatury patri preklad aljaSskej legendy o atabaskych Indianoch
Vtacia dcéra a muz, ktory isiel za sinkom v preklade Karola a Silvie Herianovej z roku
1998. Z davnejSich prekladov na motivy rozpravok povodnych obyvatelov Kanady su
slovenskym Citatefom a Citatelkam zname /ndidanske rozpravky. K suCasnej detskej
tvorbe mozeme zaradit pribeh Sibal Paco na farme (Robyn Bryant, 1998), &i

dobrodruzstva oblubenej postavicky Franklina.
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Preklady kanadskej poézie su aj v sucasnosti velmi vzacne. Kanada pritom ma
mnozstvo basnikov, ktori si vo svete ziskali pozornost, napriklad M. Nourbese Philipova
ajej zbierka She Tries her Tongue Ci Her Silence Softly Breaks. Anglicky
komunikujucej verejnosti je vSak dobre znama temna poetika basnika a skladatela
Leonarda Cohena z jeho piesni, Ci Ceskych prekladov jeho basni.

Asi neprekvapi, Zze kanadska drama v preklade prakticky na Slovensku
neexistuje. Dokonca ani najznamejsSi dramatici, ako George Ryga (/ndian, The Extasy of
Rita Joe), Thomson Highway (Dry Lips Oughta Move to Kapuskasing), Michel Tremblay
(Les Belles-Soeurs), Sharon Pollockova (Generations, Blood Relations) Ci Gwen P.
Ringwoodova (Garage Sale, Drum Song) sa dosial nedoCkali prekladov svojich hier
a preto tato oblast ostdva otvorend pre mozné preklady v buducnosti. Absolutna
absencia prekladov kanadskej dramy je o to prekvapujucejSia, ze Toronto patri po
scénach Broadway a Londyna k tretej najvdacSej divadelnej scéne na svete. Kanada
totiz akosi nikdy nevstupila do vSeobecného povedomia ako vyrazné divadelné
centrum, mozno uz aj preto, ze divadelna tradicia sa v tejto krajine etablovala az na
zadiatku 20. storo&ia. Sirka dramatického zéaberu, ktorou kanadska divadelnd scéna
odpoveda na smad kanadského divdaka po novinkach a osvedCenych dielach, po
experimente i tradicii divadelnych hier je vSak porovnatelna s americkymi i europskymi
spoluputnikmi — od komercne orientovanej muzikalovej scény, rozptylenej v divadlach
zvuénych mien, ako napr. CANON, ROYAL ALEXANDRA, ELGIN alebo PRINCESS OF
WALES, roztrusenych v tesnej blizkosti najdlhSej ulice sveta — Yonge Street, az po
intelektualnejSie, problémovo zacielené divadla PASSE MURAILLE, FACTORY, alebo
divadlo pévodnych obyvatelov NATIVE EARTH, na scéne ktorych mézeme vidiet hry
emigrantov, mensinovych aj Indianskych autorov. Coraz znamejsie su aj festivaly —
Shaekespearov v Stradforde (provincia Ontario), alebo Shawov v malebnom mestecku
v blizkosti Niagarskych vodopadov Niagara-on-the-Lake. ExperimentalnejSie a avant-
gardnejsie orientovanu skupinu divakov oslovuju festivalové diania.

Jednym zo spdésobov, ako sa priblizit k suCasnej kanadskej drame a ziskat

solidny prehlad hranych autorov a hier je navsteva Torontského ,fringe” festivalu, po

.....
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ktory kazdoroCne predkladd az sto vopred vybranych hier, Zanrovo zahrnajuci
monodramy aj muzikaly a nametovo priblizujuci najpopularnejSie kanadské hry, alebo
hry, ktoré nasStudovali kanadski rezZiséri a divadelné zdruzenia, zvyCajne v novom,
avantgardnom S$tyle. Tento festival sa cielene hlasi k novatorstvu uz aj svojim nazvom:
,Fringe“, ako napoveda slovnik, oznaduje vonkajsi okraj, radikalne kridlo, frakciu alebo
skupinu os06b, zijucich na okraji spolo¢nosti, na periférii. V nasledujucej ¢asti priblizime
hry, ktoré ponukol vyrocny, 15. roCnik tohto festivalu.

K zndmym autorom a hram festivalu patrili ,klasické” hry; napriklad adaptacia
dramy Hamlet (One-Man Hamlet, rézia: Clayton Jevne), hry znamych europskych
autorov (Obzri sa v hneve, J. Osborna) alebo novinky domacich dramatikov (napr. hru
eminentného kanadského dramatika Robertsona Daviesa £ros at Breakfast). Ich
interpretacia vSak bola ozvlasthena modernym, postmodernym, pripadne post-
postmodernym pristupom k zanru, dejovej linii i dramatickym technikam. Drame
Hamlet v podani jediného herca, bravurne stvarnujuceho izaludnené ¢&i emotivne
exponované sceény, a zaroven provokujuceho a udrziavajuceho kontakt s publikom
urcite nechybal komedialny nadych. Realizacia predstavenia, hoci zalozena len na
jedinom triku, vSak neponechala divadelného puristu, rovnako ako liberala na
pochybach o obrovskej hereckej kapacite hlavného predstavitefa a zavereCnom
tragickom vyzneni hry.

Predstavenie znamej hry J. Osborna Obzri sa v hneve o paralyze mladych
rozhnevancov prekvapila hned dvakrat: scénou aj obsadenim hlavnej postavy.
Festivalové predstavenia sa totiz odohravali, prebiehali alebo ,nastavali v tzv.
,venues”, strediskach. Pod tymto ndzvom si mézeme predstavit klasické divadlo
s javiskom tradicne oddelenym od hladiska, ale aj divadelnu arénu a priestory
operativne prispdsobené pre jednotlivé predstavenia, napriklad spolo¢enské haly $kol
a kostolov i sukromné priestory, v ktorych maximalny pocet divakov neprevySoval Cislo
15 — a prave tento variant hostil pribeh Osbornovej dramy. Netreba dodavat, Ze
predstavenia byvali zvd¢Sa vypredané. Inscenacia tejto divadelnej hry vrealnom
interiéri skutocnej kuchyne vSak ziskala viacero vyhod: kedZe ide o dramu ,kuchynskej

vylevky“, tzv. ,kitchen sink drama“, vyznadujucej sa banalitou zapletky domaceho
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konfliktu medzi muzom a Zenou, skuto¢né prostredie na rozdiel od divadelnych kulis
poskytlo divakovi autentickejsi pocit klaustrofobickej stiesnenosti a bezvychodiskovosti,
zintenzivneny zvukmi tecucej Ci variacej sa vody, ako i vbnami a pachmi kuchynského
zivota, intimissimo ktorych rozoznava snad kazdy clovek: vlhku vonu nasSkrobenej
bielizne, aromu Cerstvo zaliateho ¢aju alebo horkost pripaleného jedla a mdly pach
jeho zvySkov. Hra sa tym obohacuje o celu novu dimenziu, o cely novy zazitkovy
rozmer. Dalim prekvapenim hry bol hlavny protagonista — mlady rozhnevanec, ktorého
bravurne stvarnila mlada herecka Irena Hujlak. Po uvodnom momente divakovho
prekvapenia vynikajuco splynula so svojou postavou, timoc¢iac hnev, bezmocnost,
rozCarovanie a nespokojnost mladého cloveka, ktord oslovuje mladych ludi bez
rozdielu pohlavia aj mimo svojho kulturneho a spolo¢enského priestoru.

Druhu skupinu hier predstavovali hry, ktoré reprezentovali vitazné predstavenia
jednotlivych kanadskych provincii a festivalov, napr. komédia Sugar Rosy Laborde,
vitazna hra Fringe 2000, ktora sa opéatovne ocitla na doskach Fringe mozno prave
preto, ze autorka upriamila pozornost na stale aktualne partnerské vztahy. Dve
manzelské a surodenecké dvojice v tyZzdennej izolacii na vikendovej chate zistuju, ze
bez stimulantov, akymi su cukor, kofein a alkohol sa ich osobnostné a moralne kvality
zmens$uju na minimum. Do rovnakej kategorie by sme mohli zaradit aj hry, ktoré vznikli
priamo pre prilezitost festivalu (Scrambled Eggs, scenar: V. Aliberti a L. Durante; Leggs
Over Easy, rézia: E. Gamelin a kol.), respektive hry, ktoré vyuzili festival ako prilezitost
prezentovat urcity politicky, spolocensky alebo medziludsky tlak alebo problém, napr.
otazky domaceho nasilia v drame Sticks and Stones, scenar. T. Muuss, A. Reich.
VSetky tri uvedené oblasti ozvucila hra Matky (Mothers, scenar a rézia: Vanessa
Shaver), skumajuca poslanie a status zeny-matky v suCasnom svete, sklonujuca
ponovom Freudove myslienky o vplyve matky na formovanie ludskej osobnosti. Otazka,
ktoru si divak polozi po predstaveni je jednoducha: Naozaj mézeme v Zivote odist tak,
daleko, aby nas nedostihlo miesto, z ktorého pochadzame? Aj tituly dalSich hier
napovedaju o ich zaujme o autopsiu tradi¢nych roli muza a zeny: Sheroes Sarah
Martynovej alebo Spoved’ modelky v umeleckej skole (Confessions of an Art School

Model) Winnipegského suboru Theatre on the T. A. P. Poznamka, Ze hra vyzaduje zrelé
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obecenstvo a varovanie o scénach nahoty v programe vSak obecenstvo celkom
nepripravi na predstavenie, v ktorom sa telo protagonistky odhali rovnako ddokladne
ako jej ego.

K poslednej skupine (pokial je v suvislosti s festivalom, ponukajucim viac ako
stovku predstaveni vobec mozné hovorit o kategoriach) mobzeme zaradit
,nezaraditelné“ hry, ktoré si za svoj imaginarny ciel stanovili bud pobavit pre
pobavenie samo (parodia dokumentarneho zostrihu programov areklam z
osemdesiatych rokov One-Man 80°s Blank Tape, scenar arézia: Ch. Ross) alebo
vyprovokovat v divakovi kritika atoho nasledne Sokovat parodovanim znamych
kritickych teorii, divadelnych konvencii a tabu. Prave tuto frakciu zastupuje experiment
torontského suboru Kwantum Physics Zen and the Art of Experiencing Theatre,
suverénne zonglujuci s Aristotelovym emotivnom-intelektualnym ucinkom hry na divaka,
Brechtovou nemoznostou uniformného zazZitku, tradiénou priestorovou opoziciou
divaka a herca, podciarkujuc vSetko improvizaciou neurcCitého poctu hercov,
rozmiestnenych na javisku i v hladisku, prichadzajucich i miznucich v zakulisi, pricom
sa bez vahania zbavuje divadelnych elementarii — opony i prestavky. Kazdy divak je
zaroven hercom a kazdy herec viacnasobnym agentom s vlastnymi zaujmami.

Viac ako sto predstaveni, ktoré mal navstevnik 15. ro¢nika torontského festivalu
Fringe moznost vidiet pocas jedenastich festivalovych dni ponukalo naozaj Siroky vyber
tém, zanrov, i spracovani, ktoré oslovili nielen kanadského ale aj medzinarodneho
divaka. Patnastrocna tradicia naviac potvrdzuje, Ze ide o dvojstranny, vyvijajuci sa Zivy
dialég o stale novSich témach, v ktorom sa na otazky i odpovede kladu vzdy z
viacerych stran.

Tato Studia prezentuje len isté aspekty mnohorakej kanadske;j literarnej scény,
ktoré v nasom kulturnom kontexte stale cCakaju na svoje dokladné objavenie
prekladatelmi, nakladatelmi a Citatelmi i divakmi. llustruje v8ak zaujimavy paradox
modernej doby. Hoci sa v su¢asne panujucej ére globalizacie literatura stava lahSie
dostupnou, citatel si medzi jej mnozstvom ¢asto nevie vybrat. Touto Studiou sme sa

pokusili priblizit prehlad kanadskej literatury, existujucej v slovenskom preklade aj
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napriek urcitej renesancii tychto prekladov po roku 2000 poukazat na potrebu ich

rozSirit o viaceré, marginalizované zanre a o hlasy viacerych etnik a kultur.
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Identita a formy vyjadrenia identity == europska identita == Unia = spolo&ny jazyk

s— eurospeak = euro-angli¢ina = anglictina

PAR POZNAMOK K VYZNAMU POJMU IDENTITA V EU

Petra Jesenska

Abstract
The article is focused on perception of our identity in the context of the European

integration process.

Dubito ergo sum.

Europa dala svetu vskutku dost. Jej pozitivnym aj negativnym vkladom su
mysSlienkové smery a prudy, ktoré sa postupne Sirili aj na ostatné kontinenty. Eurdpa
priniesla idey krestanstva, humanizmu, demokracie, slobody, rovnosti, ale zaroven sa
v minulosti sama stala destabilizatorom v regione, ked rozputala dve svetové vojny,
a eSte v 90. rokoch 20. storoCia sa v niektorych jej krajinach preferovali ideologie
nasilia a nevrazivosti.

Zapadna Eurdpa sa od konca 50. rokov 20. storoCia venuje ekonomickym
integranym  aktivitam, ktoré by v sucasnosti rada zastreSila jednotnou

(zahrani¢no)politickou agendou a prijatim Lisabonskej zmluvy'. Eurdpa, presnejsie

! Lisabonska zmluva bola podpisana 13. 12. 2007 s cielom poskytn(it EU pravny ramec a spresnit institucionalne
otazky Unie. Bola prelozena do vsetkych oficialnych jazykov Unie, teda aj do slovenéiny. Printova publikacia
zmluvy v slovenCine obsahuje 269 strdn avroku 2008 bola dostupnd za 42 eur na stranke
http://bookshop.europa.eu/uri?target=EUB:NOTICE:FXAC07306:SK:HTML (07.05.2008)
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Europska unia (d'alej len Unia), deklaruje zasady multikultirneho pristupu, demokracie
a tolerancie. Striktne odsudzuje rasizmus a xenofobiu, ale podla vagnych kritérii
eurospeaku sa rasistom &i xenofdbom moze stat prakticky ktokolvek. Unia sa snaZi
o jednotu réznorodosti narodnosti, kultur a jazykov. Vyznava zasadu rovnosti, ale vzdy
je niekto ,rovnejsi“ ako ostatni. To plati pre rovnost jazykov rovnako ako pre rovnost
vyjadrenia nazoru. Jack Straw vyznieva ako rasista, pretoze chce vidiet do tvare (nielen
moslimskym) Zenam, ktoré ho vyhladaju v pracovni, aby s nim mohli komunikovat.
Vediet a vidiet, s kym komunikujeme, je legitimna poZiadavka a vyhoviet jej je zasada
slusného spravania v intenciach ,nasej” kultiry na eurépskom kontinente. Na druhej
strane, Unia &asto v nezdravej miere toleruje poZiadavky inych (rozumej neeurdpskych)
kultur, nezlucitelnych s hodnotami eurépskeho priestoru.

Francuzsko v zdkone z roku 2001 uznalo genocidu Arménov, ktorych koncom
prvej svetovej vojny Turci zavrazdili asi poldruha milibna, hoci Turecko oficialne
vyvrazd'ovanie neustale popiera. Francuzsky parlament schvalil v roku 2006 dodatok k
zakonu, podla ktorého je trestné popierat arménsku genocidu. Europska komisia
spochybnila zakon ako taky a Turecko ho samozrejme odsudilo uplne (Kusnierik,
2006). Francuzska vlada sa od rozhodnutia vlastného parlamentu (Narodného
zhromazdenia) distancuje. Dvojkomorové Francuzsko v sucasnosti Caka na vyrok
Senatu, ktory specati uznanie alebo neuznanie genocidy v Turecku. V suc¢asnom
Francluzsku mozno za hlasanie arménskej Izi stratit slobodu az na rok a dostat pokutu
az do vysky 45-tisic eur. Unia, resp. eurokrati, vnimaju zakon ako hrozbu &islo jeden
pre zmierenie Turecka s Arménskom. Dokonca sa domnievaju, Ze uznanie
vyhladzovania Arménov zo strany Turecka nie je podmienkou pre vstup Turecka do
Unie. Preéo ma Unia pochopenie pre Turkov atak malo pochopenia pre Arménov?
Predo by sa Turecko automaticky malo staf suc¢astou Unie, ktora hlasa demokraciu,
toleranciu a vznikla na zaklade snahy eliminovat nasilné konflikty na eurépskom
kontinente na najnizSiu moznu mieru? Turecko si v genetickej vybave nesie privela
narodnostnych a nabozenskych rozporov na to, aby pred ich vyrieSenim alebo uznanim
problémov vstupovali do celku, v ktorom sa kumuluju Specifické problémy rézneho

druhu vSetkych zucastnenych stran.

45



Kto alebo &o je Unia? Politicky korektna odpoved znie, Ze véetky &lenské $taty
Unie. V skutoénosti tvori Uniu skupina eurokratov, ktori vnimaju kritiku ako stagnaciu ¢&i
priam krok spat. Su to prave eurokrati, Uradnici a ostatni zamestnanci europskych
institacii, agentar a Struktdr, ktori maju pravomoc rozhodovat o délezitych europskych
otazkach. Ti isti eurokrati sa snazia vymedzit pojem eurdpskej identity v zavislosti od
vnimania americkej identity, ¢o nie velmi spravny pristup. Vyvoj Spojenych Statov
prebiehal inak ako v narodnych Statoch Europy a americka identita sa vyvijala uplne
inym smerom: USA spajaju hodnoty demokracie, prava na dosiahnutie osobného
tastia a spoloény jazyk, ktory Unia nema a dlho mat nebude, pretoze ho programovo
odmieta.

V kontexte integracie do euroatlantickych Struktur existuju rézne formy vnimania
identity. V tejto suvislosti hovorime o prislusnosti k regidénu, narodu, Statu a superstatu.
Sucasne sa treba vyrovnat s niekolkymi formami identity: osobnej, regionalnej,
narodnej alebo narodnostnej, Statnej a europskej zaroven. Ak som z Martina
a cestujem do Bratislavy, hlasim sa k dolnému Turcu. Ak cestujem za hranice krajiny,
som Slovenka. Pri ceste do zamoria sa hlasim k strednej Eurdpe, ale niekto iny sa hlasi
k eurépanstvu a Unii. Vnimanie identity je subjektivna a teda vysostne sUkromna
zalezitost. Chapanie identity je Uzko spéaté s geopolitickou poziciou jednotlivca (resp.
charakterizovanej spoloc¢nosti). Sme ludské bytosti, zeny a muzi, Slovaci a Slovenky,
pravnici a lekarky, ucitelky a Studenti, otcovia a matky, synovia a dcéry, synovci a
netere, milenci a milenky, susedia a susedky atd’. Ulohy, ktoré si ¢lovek sam priraduje,
sa nemusia zhodovat s rolami, ktoré mu pridefuje spolo¢nost. Ak chceme definovat
chapanie identity ako takej, je nutné zistit a pochopit vnimanie nasej identity ako
jednotlivca, ktoré je iné od chapania kolektivnej identity, hoci v mnohych bodoch sa
prelina.

V kolektivnom vnimani a chapani slovenskej identity sa odraza sucasne autorita
patriarchatu s prislusnostou k slovenskému narodu. Sucastou slovenskej identity je
vedomé alebo podvedomé pestovanie mytov a povier o vliastnej jedinecnosti
a vynimocnosti asi typické pre kazdu kulturu (nielen) v Eurdpe. Pre Slovakov je

priznatné, Zze sa hlasia ku katolickej viere zakazdym, ked sa hovori o moralke,
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spiritualite a duchovnych hodnotach. Nasa historickd pamat sa casto snazi vymazat
alebo minimalne modifikovat historicki skusenost. Neschopnost historickej
sebareflexie je pre obyvatelov Slovenska prizna¢nd. Zvykli sme si glorifikovat postavy
,vlastnych dejin“ a zatracovat ,tych druhych®“. Zmietame sa v paradoxe — precefiujeme
vlastné kvality a zarovei podcefiujeme zasluhy a nestastia inych, alebo sme az
nezdravo skromni a nekriticky obdivujeme uUspechy inych. Precefiovanie chyb
ostatnych, glorifikacia narodnych domacich dejatelov a historickych milnikov, vnimanie
samych seba v pozitivnom svetle bez ohladu na pravdu a teda neschopnost realne a
objektivne posudzovat stav veci vedie k nacionalizmu a xenofobii. Niekedy sa zda, Ze
nerozoznavame medzi vlastenectvom a nacionalizmom. Navzajom sa zvykneme medzi
sebou hodnotit velmi negativne v snahe dokazat vysoku uUroven vlastnej dokonalosti.
Jazyk je skvelym prikladom. Delenie na dobru a zlu slovencinu je len krécik od delenia
na dobrych a zlych Slovakov. Spolitizovanie bezmala kazdej oblasti Zivota je slovenské
Specifikum. Jazyk je krehka, priam tabuizovana téma. K slovenskému jazyku sa moéze
vyjadrovat len rodeny a ,roduverny” Slovék, pripadne neslovak za predpokladu, Ze
bude o ,nas” a slovencine hovorit ,pravdu®, teda ,pekne”.

Spoloény jazyk Unie je v Bruseli rovnako tabuizovana téma ako v ktoromkolvek
&lenskom $tate. Unia je odlisna od Spojenych $tatov najma v tom, Ze obyvatelia Europy
sa vymedzuju na zaklade naroda, narodnosti Ci etnickej prislusnosti. Tak, ako nie je
mozné zastavit postup ekonomickej ani jazykovej globalizacie?, analogicky nemozno
vymedzit pojem spolocnej europskej identity alebo spoloénych europskych hodnoét
bezvyhradne platnych pre véetky krajiny a narody v Unii.

Eurdpsku identitu tvori pestra mozaika vSetkych identit tak, ako ich chapu
a vnimaju obcania jednotlivych Clenskych Statov. Europa nikdy nemala to, ¢o bolo
vlastné Spojenym §tatom - jednotnu ustavu ani menu®, spoloény jazyk, jednotnu
historickl skusenost a spoloény historicky vyvoj, spoloé¢nld zahraniéni politiku,

spoloCne zdielané hodnoty. Va¢Sinu prevazne zapadnych Eurépanov dnes spaja silny

2 Anglikanizacia (resp. amerikanizacia) internacionalizmov a pouzivanie anglictiny v globalnom meradle.

3 Slovensko sa v roku 2009 stane 16. ¢lenskou krajinou, ktora prijme spoloént eurépsku menu — euro. V Unii su
vSak stale krajiny, ktoré prijatie eura z réznych pricin odkladaju a samotné euro vnimaju negativne a kriticky.
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antiamerikanizmus a opovrhovanie vSetkym, Co je americké alebo pravicové. Na averzii
k severnym Americanom (resp. na averzii ku komukolvek) vSak nemozno stavat
eurdpske hodnoty.

Pri rozvoji europskej identity by mohol byt napomocny prave spolo¢ny jazyk
Unie. De facto je nim prave opovrhovana angli¢tina, ktora sa stala symbolom
amerikanizacie a ekonomicke] globalizacie sveta. Nemcina sa ako jeden ztroch
pracovnych jazykov Unie pouziva len zriedka (asi 4 % prekladov z nemdciny)
a francuzstina sa pouziva z dévodov politickej objednavky ako z realnych jazykovych
pri¢in. V indtitaciach Unie sa v sugasnosti pouziva tzv. euro-angliétina, typicka pre non-
native speakerov’. Tato rodiaca sa varieta angliCtiny v europskom priestore ma svoje
Specifika takmer na kazdej jazykovej rovine (hlaskovanie, gramatika, register, syntax,
Stylistické prostriedky a pod.).

Casto sa zvykne nespravne stotozfovat eurospeak s angli¢tinou, resp. sa tieto
dva terminy synonymne zamienaju.

Eurospeak je register eurokratov pouzivany na réznych urovniach euroinstitucii.
O eurospeaku hovorime v slovencine, francuzstine, cCestine, nemcine, angli¢tine
a podobne. Eurospeak nesuvisi s angli¢tinou, hoci s fou méze zdielat niektoré sty¢né
body. Pri vysloveni nasledujucich terminov nepouzijeme jediny anglicky vyraz:
subsidiarita, harmonizacia, implementacia, aproximacia. V suvislosti s eurospeakom
teda nehovorime o angli¢tine, ale o internacionalizmoch a europeizmoch, ktoré su
primarnym zdrojom slovnej zasoby pouzivanej v dokumentoch Unie. Eurospeak sa
pravdepodobne stane sucastou euro-anglictiny.

Angliétina je jednym z oficidlnych jazykov Unie ade facto sa stala
najpouzivanejSim jazykom nielen pri prekladoch dokumentov, ale aj hlavnym
komunikaénym néastrojom pri euro-rokovaniach a ostatnych ,euro” Ukonoch. Toto je
fakt, ktory Brusel odmieta reSpektovat a neprestajne trva na zachovani financ¢ne aj
priestorovo naroénej ,jazykovej diverzity”“. Pritom spominana euro-angli¢tina modifikuje

britsku varietu angli¢tiny a zaCina sa od nej odclefiovat aj vd'aka tomu, Ze ju pouziva

4 Non-native speaker je Clovek, ktory pouziva anglictinu ako cudzi, resp. druhy (nie materinsky) jazyk.
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stale vacSie percento komunikantov, ktorych materinskym jazykom je iny jazyk ako
anglic¢tina.

Obyvatelia jednotlivych &lenskych krajin sa nevelmi zaujimaju o osud Unie, oho
dbkazom je nizke percento aktivheho elektoratu v eurdpskych volbach. Regionalne
(narodné, statne) spravodajstvo pochopitelne dominuje. Brusel a jeho rozhodnutia su
vnimané negativne alebo letargicky ako nieCo abstraktné a vzdialené obGanom aich
kazdodennej realite. MoZno prave euro-angli¢tina ako varieta angli¢tiny, ktoru poznaju
Europania zo Skolskych lavic, by sa mohla stat jednym z prvych styénych bodov
eurdpanstva a pocitu prislusnosti a celistvosti Eurépy nielen s ohfadom na ekonomické
otazky, ale aj v suvislosti s politickou kompaktnostou Unie.

Cielom tohto kratkeho ¢lanku bolo prispiet do diskusie o spolo¢nej europskej
identite ako vyraznom prvku prislusnosti k europskemu priestoru v zmysle geograficko-

historickom, nielen politickom.
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integration = Great Britain == the European Economic Community = the first veto of

Charles de Gaulle = the second veto of Charles de Gaulle = the Treaty of Accession

GREAT BRITAIN IN THE EUROPEAN UNION -
THE INTEGRATION PROCESS, ITS MILESTONES
AND THE FRENCH VETO

Jana Savelova

Abstrakt

Cesta Velkej Britanie do Eurdpskeho hospodarskeho spoloCenstva bola zlozita
a zdihava. V patdesiatych rokoch odmietlo Spojené kralovstvo zdielat eurdpsky osud.
Existovali obavy, Ze takyto krok by znamenal koniec britskej velkosti a oslabil by
Britaniu ekonomicky a politicky. Ked' sa nakoniec Britania rozhodla podat prihlaSku do
EHS, francuzsky prezident de Gaulle ju vetoval az dvakrat. Pre Anglicko nebolo lahké
vzdat sa svojej vlastnej predstavy o eurépskej podobe, podla ktorej by Unia mala byt
hospodarskym priestorom otvorenym svetu, byt mechanizmom politickej dohody a
v€élenena do NATO pod vedenim Spojenych Sstatov. Po dosiahnuti kompromisnych

dohdd vstupila Velka Britania do EHS az 1. januara 1973.

When a Union Jack flag was raised at the EEC's headquarters in Brussels in 1973, the
United Kingdom had finally become a member of the European Economic Community.
Membership applications by the UK to join the EEC were refused in 1963 and 1967
because the French president of the time, Charles de Gaulle, doubted the UK's

political will. However, it was generally perceived that among others, his real fear was
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that English would suddenly become the common language of the community. Was
this truly the case? The process that Great Britain went through was long and

demanding, and we will have a closer look at it in this article.

The relations between the Community and Great Britain are characterized by mutual
overlapping controversies. After World War Il., Great Britain remained the island
opened to the world as a whole, leaning on its previous empire and prepared to be the
main ally of the United States. During the 1950s, Great Britain refused to share in
Europe’s fate. Would it mean the end of its hundred-year-long greatness? Is it not easy

for Great Britain to accept itself as a European country?

During World War |l., Great Britain almost depleted all its gold and dollar reserves,
accumulated an enormous deficit in its trade balance, decreased the value of its
production capacities, and lost its foreign investments and a major part of its trade
fleet. Great Britain urgently needed foreign assistance to renew its export sectors of
production on which its economic situation depended. During Autumn of 1945, the UK
succeeded in acquiring loans from the USA and Canada and signed an agreement on
the amount of debt that the UK had to repay for the assistance rendered in

accordance with law on loan and lease. (Fiala, Pitrova, 2003).

An important role was played by the Organization for European Economic Co-
operation (OEEC). It came into being on 16 April 1948 and it emerged from the
Marshall Plan and the Conference of Sixteen (Conference for European Economic Co-
operation), which sought to establish a permanent organisation to continue work on a
joint recovery programme, and in particular to supervise the distribution of aid. The

headquarters of the Organisation was in the Chateau de la Muette in Paris, France.

From the beginning, there were several controversies between France and the UK with
respect to the character of this organization. France favoured the concept of an
organization with significant aspects of supranational structure and with limited powers

of its members’ governments. This standpoint was mainly influenced by Jean Monnet,
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one of the most significant promoters of the idea of European unity. However, Great
Britain preferred another vision and refused the idea of the federative arrangement of
organization, as the UK did not wish to link its country with the political systems and
governments of the Continent. Thus the OEEC operated as a classical
intergovernmental organization and each of its members’ countries had the right to
disagree with others and not to follow the opinion of the majority. (Plechanova, Fidler,

1997).

During the 1940s Winston Churchill was one of the main proponents of a new regional
organisation that was to become the Council of Europe. Winston Churchill gave his
most famous speech on this topic in Zurich on September 19, 1946. He visualized a
United States of Europe and spoke of three world pillars consisting of the United
Nations, the USSR, the United States and Western Hemisphere, and the fourth one,
the Council of Europe that included Britain linked to its Empire and Commonwealths.
However, Churchill's rhetoric is sometimes difficult to reconcile with his ambivalence
regarding Britain's role in his proposed federation. According to his opinion Great

Britain should be linked with Europe, but not compromised.

The Council of Europe was established in 1949 as a result of compromise and the
requirements of the UK were taken into account to some extent. According to Article 1
— Statute of the Council of Europe, the aim of the Council of Europe is to achieve a
greater unity between its members. Thus this institution became the only real instance
of movement towards European unity that originated based on the generally accepted
need to organize the relations between European countries with respect to economic,

social, cultural, legal and administrative issues on an absolutely new base.

In Spring 1950, the French representatives decided to submit a proposal for the
solution of French-German relations, to avoid the possibility that they would lose
influence on the eventual solution. In this difficult situation, Jean Monet saw the

opportunity to start to build a new structure with the final goal of a united Europe. The
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tool would be a common market first, with the most sensitive products — coal and

steel. Germany would be offered an opportunity to become an equal partner.

On April 18, 1951, the leaders of six countries — Belgium, France, Italy, Luxembourg,
The Netherlands, and West Germany — signed the Treaty of Paris, which founded the
European Coal and Steel Community (ECSC). During its existence, the ECSC had
succeeded in creating a common market but could not prevent the decline of the coal

and steel industries. It did however lay the groundwork for the future European Union.

The UK’s Labour government refused to participate in the ECSC (European Coal and
Steel Community) because of its disapproval of supranational organization and anti-
socialist majority. They had no intention to give up the control of its coal industry, the
production of which represented a significant part of British export. (Plechanova,
Fidler, 1997). Churchill said unequivocally in a Cabinet memorandum integration" as it

would "forfeit our insular or commonwealth-wide character." (Mauter, Wendell, 1998).

Furthermore, the UK did not sign the Treaties of Rome on March 25, 1957 establishing
the EEC (European Economic Community) and the EURATOM (European Atomic

Energy Community)

In general, the British attitudes to European integration can be perceived as having two
different stages:

1. Stage | - characterized by Britain’s refusal and the decline to join.

2. Stage Il - characterized by the change of the British attitude during 1960s.
Britain’s economic problems had become more apparent and growth rates compared
to the six member sates of the EEC decreased. The Commonwealth had declined in
economic value and political importance for Britain. British trade had to shift from
previous markets to other industrial countries, among others, mainly those of Europe.

(Ondrova, 1999).
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The British reconsideration of the issue resulted from the fact that the EEC was a real
fact and an apparent success. Thus the majority of British political representation had
to admit that Britain would gain more than they would lose from membership in the
EEC. The other factor that contributed to the reconsideration of British membership
was represented by the revision of the EEC’s long-term goals, specifically defended by
smaller states e.g. Holland, according to which Great Britain should be invited to

participate. The Bonn declaration, signed in July 1961, confirmed this approach.

For the first time, the UK applied for membership in 1961. Denmark, the Irish Republic
and Norway submitted their applications the same year. The majority of British
entrepreneurial circles and mass media supported the idea of the UK membership, but
public opinion was still split. The support of the oppositional Labour Party was also
problematic, and as it was expected that they would win the election, the French
president Charles de Gaulle could argue that the party expected to set up the new
government opposed the accession of the UK to the EEC. Typical of de Gaulle’s policy
in those days was his ambition to strengthen the position of France in NATO, to gain
much greater influence upon Germany and to obstruct relations to the USA and Great
Britain. Though de Gaulle’s defence of the national state was satisfactory for the
British government, and thus it was highly improbable that the EEC would be
transformed into a political union, the prime minister Harold Macmillan was aware that
de Gaulle was the major obstacle to British accession, and the influence of France

was not negligible.

France, as a great power, has been influencing the world policy and culture for several
centuries. In the twentieth century, it was one of the founders and the main architect
of the European Economic Community. It is a member country of NATO and a

permanent member of the UN Security Council. (Meskova, 2007, s. 37).

De Gaulle declared the French veto for the UK in 1963 and he argued that Great

Britain was a non-European great power, an insular country, trading with very distant
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countries, whose traditions and customs differ from the other countries of continent,
and which prefers America to Europe. De Gaulle’s uncompromising attitude was
significant for the fact that his veto notified all other applicants for accession to the
EEC that apart from technical, economic and legislative requirements, there was also
another significant requirement — conformation to political preferences. (Lipkova,
2004) Though this veto did not apply to the other three applicants (Denmark, the Irish

Republic and Norway), these countries withdrew their applications.

The second British application was lodged by Labour government of Harold Wilson in
1967, together with Denmark, Ireland and Norway. However, de Gaulle’s attitude
towards the British chances remained the same, though he formally welcomed the
British desire to join the EEC. In 1967 the Commission published its opinion towards
the application of the UK and confirmed its well-known standpoint that success
depended on the implementation of acquis communitaire, the necessity to adjust the
British pound to currency situation in the EEC and to settle the British balance of
payments. The French worries also related to the bad state of the British economy and
their problematic balance of payments. On November 27, 1967 de Gaulle announced
his second veto. Thus the second veto confirmed the fact that French accession to

Great Britain would not be possible with de Gaulle as president.

The beginning of the 1970s represented a change in the French attitude and the
Commission was called to reconsider the UK’s application. The applicants remained
the same: Great Britain, Ireland, Denmark and Norway. This time, the French attitude
was different, as France was afraid of increasing German economic strength and Great
Britain was perceived as a prospective counterweight against it. The accession
negotiations were opened on June 30, 1970 and lasted almost a year. Their results
reflected the strengthening of the EEC’s self-confidence and the weakened position of
Great Britain, for which accession to the EEC was no longer an issue of choice, but an
issue of survival. With respect to the economic point of view, the situation was very

complicated. Britain focused on the British contribution to the budget of the EEC, the
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issues of economic policy and business relations with the Commonwealth. The
problem resulted from the difference of the structure of British economy and that of
business relations with the Commonwealth. Great Britain imported and exported a
larger portion of its domestic product compared to the countries of the EEC. The
application of the principle that all duty tax imported from non-member countries
would go the budget of Community meant that the UK would become the largest
contributor to the budget and Great Britain could not expect that its part of
contribution would be recovered in the form of support for its economy or export to
third-party markets. The problem of CAP (Common Agriculture Policy) related to the
fact that Great Britain imported the majority of its foodstuff and it introduced so called
deficit financing, according to which the price of foodstuff was determined by the low
prices of imported goods to Britain. The difference between these prices and the
higher prices of domestic producers was paid from the state budget directly to
producers. Contrary to this approach, CAP was based on the principle of domestic
market protection, which meant that Britain was forced to purchase products, that
were imported from the Commonwealth countries cheaper before, for higher prices

now (Fiala, Pitrova, 2001).

In Autumn 1970, the negotiations were focused on transition periods with respect to
free trade with industrial goods, the common economic policy and the British
Contribution to the budget of EEC. The British requirement for an eight-year
transitional budget period was supported by several other member states, specifically
ltaly and Holland, but Belgium supported a sharp French opposition. The European
Commission played a significant role with respect to achieving a compromise - it
suggested a five-year transitional period, but France and Belgium refused it. The issue
advanced during the negotiations of the French president Pompidou and the British
prime minister Heath in May 1971. The overall problems related to the French-British
approach to future integration were solved, and the British approval of the gradual
balancing of the British pound exchange rate was postponed for the period after the

accession. Final negotiations were held in June 1971. The negotiations resolved the
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issue of transitional periods. However, the whole closed package was threatened again
by CFP (Common Fisheries Policy). During Autumn 1971, Britain refused to recognize
CFP as a component part of acquis communitaire, Finally, in January 1972, member
states and candidates countries agreed to a ten-year transitional period. (Gerbert,

2004).

The agreement opened the way to signing the Treaty of Accession in January 1972 in
Brussels, and consequently to its ratification. Thus Great Britain became a member of
the European Economic Community on January 1, 1973, together with Denmark and

Ireland.

The present world perceives Great Britain as one of the key members in the current
EU, as it has a strong economy and it plays a significant role in foreign and security
policies. In general, Europe also benefits from the fact the UK has close relations with
the USA. However, there still remains some uncertainty as to further direction of the
EU is concerned. From time to time, the are voices from political parties expressing
some reservations. Euro-sceptics even call for Britain’s withdrawal for the EU. Such
ambiguity also answers the question why further political integrations and accession to

the European Monetary Union are so unacceptable for the UK.
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lexical ambiguity = lexical level = press advertisements == polysemy == homophony

LEXICAL AMBIGUITY IN ENGLISH PRESS
ADVERTISEMENTS

Alena Stulajterova

Abstrakt

Prispevok sa zaobera ambiguitou na lexikalnej rovine v anglickej tlacenej reklame. Prva
¢ast prezentuje jednotlivé typy ambiguity na gramatickej a lexikalnej rovine, druha cast
prispevku je venovana analyze konkrétnych pripadov lexikalnej ambiguity v anglickych

reklamnych textoch.

Introduction

There has been much research carried out on different types of linguistic ambiguity
but not as much was focused on the use of lexical ambiguity in press advertising.
Ambiguity-based advertisement exploits clash of dual meanings of words, phrases or
the whole sentences that can be interpreted in more than one way. Furthermore,
advert creators may often achieve a humorous effect. Humour may spring from lexical
ambiguity (e.g. homonymy, polysemy), syntactical ambiguity (e. g. coordinated subiject,
multiple class membership of verbs, ellipsis of predicate of predication) or

phonological ambiguity (e. g. homophony).
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In the article, we examine lexical ambiguity in the English press advertisements. We
focus our research on those types of ambiguities that are linguistic in nature which

means that their indeterminacy arises entirely from linguistic properties.

Types of linguistic ambiguity

Ambiguity occurs in many forms in language processing. An ambiguous expression or
utterance has two or more meanings or is not clearly stated or defined because it is
open to two or more interpretations and therefore difficult to understand and
confusing. There are several types of ambiguity that can be divided into many different
categories according to many different classification schemes. A source of ambiguity
may be phonological, lexical or syntactical, while combinations of these types occur as

well.

Tabossi (2001) distinguishes the following types of ambiguity: lexical ambiguity arises
if a word may have more than one interpretation; semantic ambiguity arises when
several interpretations result from the different ways in which the meanings of words in
a phrase can be combined; syntactic ambiguity arises when several different
interpretations result from the different ways in which a sequence of words can be
grammatically structured; pragmatic ambiguity arises when the context of a phrase

results in there being alternative interpretations of that phrase.

Wales (1995, p. 19) claims, that “linguists would see ambiguity as a linguistic
universal, common to all languages, one of the inevitable consequences of the
arbitrariness of language, i. e. the lack of one-to-one correspondence between signs
and meanings  and divides linguistic ambiguity into two central categories of the
grammatical ambiguity of phrases or sentences (more than one structural
interpretation), and the lexical ambiguity of words which arises because of polysemy
and homonymy. Furthermore, Wales (1995, p. 19) applies pragmatic point of view

when she states that “when ambiguity occurs in discourse, it may not be tolerated if it
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hinders interpretation seriously’ and points out that one of the maxims of quality (be

clear) is closely related to the maxims of manner (avoid ambiguity).

Lexical Ambiguity

Lexical ambiguity, which is the most common type, arises with respect to the meaning
of individual words. As we mentioned above, a phrase or a sentence is lexically
ambiguous if a word or sequence of words has two or more distinct meanings. Oaks
(1994, p. 378) claims that lexical ambiguity is conveyed by “a word with more than
one possible meaning in a context” Lexical ambiguity is not a homogenous
phenomenon. It can be divided into various distinct types. However, there are many
various classifications of lexical ambiguity that can be found in the literature on
linguistics. In his survey, Hirst (1987) distinguishes three subtypes of lexical ambiguity
that are equal: categorical, homonymous and polysemous. However, Tabossi (2001)
distinguishes four subtypes of lexical ambiguity. These are word-sense ambiguity (e.g.
mint may refer to a the edible substance or to the place making money), syntactic
category ambiguity (e.g. fish may refer to a noun or a verb), morphological ambiguity,
in which a word can be a past tense or past participle (e.g. spotted), and referential

ambiguity, when a word can refer to more than one entity in the discourse.

Despite of the classifications mentioned above, we believe that there are only two
types of genuine lexical ambiguity relevant to our study - lexical ambiguity based on
homonymy and polysemy. There are two criteria used when distinguishing between
homonymy and polysemy. The first criterion is etymological derivation. Polysemous
words have the same etymological roots, whereas the homonymous words do not.
Therefore, etymology is considered an infallible test for polysemy. (Mistrik, 1984) The
second criterion is relatedness of meaning. If meanings of two words are unrelated,
the words are homonymous whereas if relatedness between meanings of word occurs,

the words are polysemous.
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According to Crystal and Davy (1990), polysemous words have two subtypes: words
with metaphorical and words with metonymic extension. Polysemous words with
metaphorical extension are related in the sense that there is an analogy between the
meanings of the words. One meaning is literal, the second is figurative, e.g. log (a
piece of wood, to sleep like a log). The second subtype — words with metonymic
extension include count/mass metonymic extension (e.g. lamb), container/containee
metonymic extension (e.g. bottle), place/people metonymic extension (e.g.
Washington), and producer/product metonymic extension (e.g. Christie). The relation
between two words with metonymic extension is based on contiguity or
connectedness. Both meanings of two words are literal, e.g. lamb refers to an animal

on the one hand and to the meat of this animal on the other hand.

Advertising text and style

An advertising text realizes the goal of advertising through linguistic and rhetorical
means. The function of text in advertising is mainly to inform about products. This is
emphasised especially by Boveé and Arens (1992) who considers the role of text as
very consequential and claims that advertisement is an informational means. Morevoer,

the text should be so captivating that its reader will finally buy the product.

There are as many different types of format and content as there are different types of
products, and the problem for the advertising copywriter is always one of
appropriateness and effectiveness, on the basis of how the product and the target
audience is viewed, etc. Press advertisements must interrupt, attract, entertain and
persuade. One of the main tasks of the study of the style in advertising discourse
should be to identify linguistic and rhetorical choices in particular adverts used in the
business of “attracting without distracting” (Grygel, 1991, p. 12). The most frequent
linguistic patterns and techniques in advertising discourse include:

* breaking the rules of spelling, syntax;
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making an advert easy to read - use of asimple, personal and colloquial
expressions, slang and a familiar vocabulary (Poo/ toys. Pool boys. Malibu. Top
down. New in Town? Love ya too.);

memorability - often enhanced when rhyme, rhythm or alliteration are used; (With
taste like this he has to be a prince.).

an intimate, interactive addressing of the reader, with an ample use of ellipses or
interrogative and imperative forms (Disappointed by the service other airlines don't
offer?;: ADD CLOROX — SUBTRACT DIRT).

abundant use of superlatives and hyperbole in characterization of the product or its
user (The Secret’s out. Pantene Pro-V is the world’s best hair care system. — The
most unforgettable women in the world wear Revion),

evaluations and comparatives (only in indirect reference to rival products);

puns, plays on words, etc.

As the images in advertising discourse are often timeless, it is the copy which provides

the anchor, while the image and the text combine to provide the message. Besides

linguistic devices the copywriters utilize a whole range of non-linguistic patterns and

techniques in persuasive advertising. The most effective ones include:

amusement — situation presented is itself amusing or familiar, one that readers can
identify with (“My cholesterol count dropped to 4.8 in a month. | think that's
amazing.” — Flora pro-active);

endorsement — analogizing between personality (event) and product (Only the
highest standard reaches the Cenitre Court. And only Rolex is there to time it. Rolex
- Wimbledon);

emotional appeal - mother-love, sex, manliness, femininity;

authority of a specialist — e.g. a dentist persuading us about a uniqueness of
particular toothpaste;

an appeal to fear or anxiety — (/f a tree falls on your car in the forest, does anyone

hear it? - On Star satellite service).

Tvrdon (1999) points out that advertising text is intentional and purposeful arranging of

words or sentences which are coherently organized. With these words or sentences
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the addressers express the content of the advertisement. Although addressers should
do their best when creating advertisements, applying their experiences and
considering all the facts on hand about the target audience, the final effect depends
also on the experience of addressees and their personal characteristics. So, the text of
advertisement should be created carefully considering its content and language

intended to be used.

According to Leech (1966, p. 74) we can consider the advertising style as colloquial
rather than formal and simple rather than complex. To summarize, advertising implies
various styles not only from the linguistic domain but also from the acoustic, visual or
olfactory fields and hence presently we may consider the advertising style to be the

most productive.

Lexical ambiguity in advertising

The essential sources of lexical ambiguity in English press advertising is polysemy —
semantic process by which certain words have several related meanings. Thus for
example in an advertisement for Audi A5 we read: 7The new Audi A5. A rhythm of lines.
This advert applies the polysemous word /ine which has several related meanings
arising form the text also in connection with the illustration. In this case, the word
becomes stylistically significant because it is used in a metaphor a rhythm of lines
while the word /ines refers to the lines of a car as it means “an edge that shows the
shape of something” and hence the quality and attractive appearance of the car. It is

also taken literally and thus gives rise to humorous effect.

Another example of polysemy is in an advertisement for LOWA Outdoor and Ski-boots:
Find your foot... the perfect partner. In this case the word fooft refers to the body part —
the sole of the 7oot and at the same time the bottom of the boot. This polysemous
word is illustrated in the picture as well. The whole copy is divided into two sections,
the upper and the lower part. In the former is placed the first part of the headline and

below is situated a picture including the two meanings already mentioned, the bottom
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of the boot and the sole. Between them is placed a heart, usually perceived as a
symbol of love, which can be seen as personification in the sense that your foot loves
Lowa boots. This personification is furthermore emphasised in the second part that
shows that this boot represents the perfect partner for your foot. Humorous effect is
created by the polysemy of the word 7oof meaning of which is illustrated in the picture.
Stylistic significance is accomplished by exploiting ellipsis and, as we mentioned, by

personification: the perfect partner.

Another source of lexical ambiguity is pun — one of the most frequent stylistic devices
exploited in advertising, especially because of its power to catch reader’s attention,
amuse and entertain. It is employed mainly in advertising headlines and slogans and
its humorous effect does not have to be combined with the layout or the picture as
these themselves are usually perceived as comic. Pun is based on the interplay of two
well-known meanings of a word or phrase. In advertisements it can be applied as a
word with at least two meanings to be ambiguous and achieve the desired effect. In
general we can characterise pun as a play on words that exploits ambiguities in their

meaning, usually causing humorous effect.

Puns are usually based on homonymy, homophony, homography, polyptoton or
paronymy. The following expamle of pun includes homonymy as well as homophony. It
proves the fact that the pun itself is humorous and hence is not necessarily
accompanied by other elements, for example pictures. Sometimes it is better for
addresser to indicate the meaning by pictures because there is only a short time for
advertisement to capture the reader’s attention and for reader to realize the meaning
of the words. This advertisement is for men’s shoes produced by SelfRidges:
Selfconfidence comes from the sole. The headline is situated in the middle of the
copy and it is written in large sized capital letters. There is no picture in the copy so
that the addressee’s attention is focused entirely on the headline, slogan and logo.
The text is written on a yellow background which increases its readability. The headline

includes the initial part of the word sel/fconfident — self written in bold to emphasise

65



the word since it is also part of the logo. This is an example of homonymy because the
words self as a prefix of the word selfconfident means “relating to yourself” while in
Selfridges refers to the brand name. So, se/fhas two unrelated meanings, but identical
spelling and pronunciation. The headline exploits homophony as well, since the word
sole means the bottom part of a shoe and it is pronounced in the same way as the
word sou/, which also fits in this context. So these are words that differ in spelling and

meaning but are identical in pronunciation.

Polyptoton based pun is presented in the following Nescafé advertisement: You do
good coffee you do good. In this case, the picture is very simple, vertically divided
into two halves. On the left side, there is the first part of the headline you do good
coffee, the right side includes you do good. In the middle, a cup of coffee is situated
with a kind of body copy and under this picture and the text there are depicted two
shaking hands. Stylistic significance is presented due to fact that the word good in the
first part represents the adjective — good coffee, while in the second part it is in the
position of an advert — you do good. This kind of repetition is called polyptoton -

repetition of two identical words different in grammatical meaning.

Conclusion

To conclude, the language of advertisements is a persuasive one obtaining the power
whose aim is to attract and to hold attention by emotional appeal that relate to our
psychological, social or symbolic needs or wants. Our emotions are influenced also
because advertisements are using art, colour, music but mainly the language that is
scientifically planned to produce the required result.

The chief goal of our article was to study various types of linguistic ambiguity on the
lexical level in English press advertisements. We interpreted and illustrated examples
of press advertisements and their lexical ambiguity and tried to show the application of

individual devices through which stylistic significance has been accomplished.
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pravna anglictina == pravny termin = pravny jazyk = doktorandské Studium

== pravna terminologia

PRAKTICKE SKUSENOSTI VO VYUCOVANI PRAVNEJ
ANGLICTINY PRE INTERNYCH A EXTERNYCH
DOKTORANDOV NA PRAVNICKEJ FAKULTE
UNIVERZITY MATEJA BELA V BANSKEJ BYSTRICI

Elena Vallova

Abstract

In the introduction the present papers explains the basic experiences will language
preparation for doctoral language studies at the Law Faculty of Matej Bel University in
Banska Bystrica.

The next part gives the theoretical notions concerning the Legal English. Then the
paper provides some definitions of the notion term, the basic legal styles.

Then the paper provides some facts about the studying of historical background of the
Legal English.

The conclusion of the article explains the requirement and experiences and proposals

for language studies for doctoral students.

1 Uvod
Na zaklade svojich viac ako 20-ro¢nych skusenosti s pracou s odbornym textom
v roznych oblastiach a to: prava, medzinarodnych vztahov, diplomacie, ekonomiky

a v poslednych rokoch i modernej témy zivotného prostredia aviac ako 10-roCnej
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praxe vo vyucCovani pravnej angliCtiny pre internych iexternych doktorandov na
Pravnickej fakulte UMB v Banskej Bystrici si dovolujem zhrnut svoje poznatky v tomto
prispevku. Tieto moje praktické i teoretické skisenosti mozu byt prospesné pre mojich
mladSich kolegov pri zostavovani Studijnych programov v réznych odboroch denného
i externého doktorandského Studia.

Pravna angli¢tina sa vlastne vyclenila ako c¢ast terminoldgie. V rdamci ESP patri do
odborného jazyka. V sucCasnosti sa pravnej anglictine na Slovensku z odborného
teoretického hladiska venuju: Bazlik, ktory Studuje a rozobera pravnu anglictinu hlavne
z gramatického hladiska a Vallova, ktord sa venuje hlavne terminoldgii. V Ceskej
republike je to Chroma a Vystrcilova. V USA Hall a Lee. Existuje medzinarodny projekt
na pravnu angli¢tinu language4law.

Slovenska republika je pravoplatnym c¢lenom Europskej unie. Dochadza
k rozSirovaniu a prehlbovaniu pravnych kontaktov s ostatnymi narodmi Europy. Zmeny,
ktoré nastali v sulade s buducim zaclenenim Slovenska do Europskej unie, prinasaju
nové momenty vo vyucCovani cudzich jazykov na filologickych i nefilologickych
fakultach.

Vyucovanie cudzich jazykov na nefilologickych fakultach je zamerané na ziskanie
komunikacnej kompetencie v Studijnom odbore fakulty. Cielom vyuCby pravnej
komunikacie v cudzom jazyku je pripravit vysokoskolsky vzdelanych pravnikov tak, aby
pocas svojej praxe boli schopni komunikovat vréznych formach so svojimi
zahrani¢nymi kolegami, zamestnavatelmi a klientmi.

TImoénici  a prekladatelia sa musia oboznamit s odbornou pravnou
terminologiou i gramatickymi zvlastnostami anglického pravneho jazyka. Malokto si
uvedomuje, Ze s pravnym jazykom sa kazdy i laicka verejnost, denne stretava . Pravo
svojou podstatou pokryva kazdu Fudsku aktivitu.

Uloha jazyka v pravnej komunikacii je fazko porovnatelna s inym odvetvim. John
Gibbons vo svojom diele Language and the Law nazyva kazdé pravnické konanie, az
na malé vynimky, lingvistickou udalostou (Gibbons, 1994, s. 3). Jazyk sa tym stava
klaCovym nastrojom v rukach pravnika. Jazykové schopnosti, a doslova umenie

pouzivat ich, sa stavaju kritériom jeho pravnickych zruc¢nosti, schopnosti a odrazom
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jeho vedomosti, preto sa pravnici i filologovia snazia skumat, Studovat a popisovat
vztahy medzi jazykom a pravom.

Hlavnym dévodom je to, ze odborna angli¢tina sa stale viac a viac presadzuje ako
ucinny nastroj poznania obrovskej pokladnice medzinarodného prava a Zivotne
dblezitej medzinarodnej vymeny myslienok a nazorov. Bez znalosti anglickej
terminologie nie je mozné Studovat publikacie zamerané na medzinarodné pravo, bez
ktorych sa Ziaden skutocny odbornik nezaobide v dneSnom prepojenom, technickom
a navzajom zavislom svete. Odborné vyjadrovanie je podmienené dobre vybudovanou
terminologiou.

Dosiahnutie tohto ciela je neodluCitelne spaté s pracou s odbornym textom,
ktorého jednym z kluCovych momentov je termin. V naSej dizertaCnej praci sa
pokusime rozobrat niektoré otazky spojené s problematikou terminoldgie v pravnom

jazyku anglictiny.

2 Zakladné pojmy a vychodiska pre §tadium odborného jazyka pre doktorandov

v odbore pravo

Pri analyze terminov v pravnom jazyku anglictiny vychadzam z klasifikacie vrstiev
odborného jazyka Tarabu a Zanovej a chapala som pravny jazyk ako odborny jazyk,
ktory pozostava ztroch vrstiev: vSeobecného jazyka, vSeobecnej vrstvy odborného

jazyka a Specialnej vrstvy odborného jazyka.

(The Slovak linguists J. Taraba and A. Zanova differentiate very clearly the levels
of specialized language. They distinguished three levels:

- General language

- General level of specialized language

- Special level of specialized language

Odbornici v pravnhom jazyku sa Casto stretavaju a zaoberaju terminom pravny

diskurze (legal discourse). Mnohi lingvisti chapu termin diskurz r6zne. Ja ho chapem
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viac ako synonymum slova text. Studiu pravneho diskurzu sa venoval Maley v praci 7he

language of the law, na Slovensku samozrejme profesor Mistrik.
Maley rozliSuje nasledovné druhy pravnych diskurzov:

— judicial discourse — podla neho sem patria sudne rozhodnutia v pisanej alebo

ustnej forme,

— public legal discourse podla, ktorého sem patria pravne dokumenty, kontrakty,

posledné vole, zakony, nariadenia,

— courtroom discourse predstavuju vystupenia sudcov, sudnych poradcov, sudnych

uradnikov, svedkov a inych ucastnikov konani,

— discourse of legal cosultations medzi, ktoré vydeluje jednania medzi pravnikmi

a taktiez medzi pravnikmi a klientmi.

Toto delenie Maleyho c¢iastoéne koreSponduje s delenim Zanrov prof.
Mistrika. Ja sa pridrziavam deleniu prof. Mistrika, ktory rozliSuje legislativhe texty
forenzné (sudne) reci, notarske pisomnosti a administrativno-pravne pisomnosti.
V tomto chapani su legislativne texty: zakony, nariadenia, vyhlasky ainé pisomné
zavazné pravne dokumenty; forenzné reCi su recCi na sude (obzaloba, obhajoba,
rozsudok). Reci svedkov a inych ucastnikov (napr. znalci, timocnici) na rozdiel od

Maleyho za sudne reci nepovazuje.

Do notarskych pisomnosti patria: zmluvy, dokumenty suvisiace s dediCskym
konanim, osvedcCenia, odpisy, overenia apod. ado administrativno-pravnych

pisomnosti patria dokumenty z administrativno-pravnej agendy.

Na naSej planéte existuje niekolko pravnych systémov, ktoré pouzivaju AJ ako

komunikacny prostriedok.
Tomasek rozliSuje 7 skupin pravnych systémov :

1. romanskogermansky pravny systém

2. angloamericky pravny systém
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islamsky pravny systém
indicky pravny systém
pravny systém Dalekého vychodu

africky pravny systém

N o o ~ o

pravo EU

S tym sa aj ja stotoZzrujem. Podla konzultacii s pravnikmi sa tymito otazkami
zaoberaju na aproximacii prava. Pre mfa je zaujimava otazka, &i je pravo EU blizsie

k Rimskemu pravu alebo zvykovému, obyCajovému pravu.

J. Lyons in his work Semantics Volume 1 gives definition of term: "a term (Latin
‘terminus °), in this technical sense, is one of the terminal elements of analysis. There
are two kinds of terms: names and predicates.”

Moja definicia pravne terminu je:
Legal term: legal term is naming of the legal notion in the system of legal

language.

3 Vznik anglického pravneho jazyka

Vznik pravneho jazyka je pevne spaty s historickym vyvojom Anglicka.
V desiatom storoci prevzal ulohu anglosaskych ludovych zhromaZzdeni sudny dvor
(Court of the Hundred). V mene krala rozhodoval o vyneseni rozsudkov sheriff. Sudne
dokazovanie sa rieSilo pomocou bozieho sudu, ¢o bol v tej dobe velky pokrok oproti
principu ,oko za oko“. Rok 1066, kedy sa uskuto&nila bitka pri Hastingse a prichod
Viliama Dobyvatela do Anglicka, znamenal velké zmeny i v jazyku prava. Normandsky
vojvoda sa stal anglickym kralom a francuzstina bola uUradnym jazykom. Niektoré
kralovské nariadenia boli vydavané aj v angli¢tine. Starodavna anglicka verejnopravna
inStitucia witan sa ¢asom premenovala na Velku Statnu radu (Great Council), tento
organ sa poklada za pravneho predchodcu Hornej snemovne (House of Lords)

anglického parlamentu. Za otca anglického prava historici povazuju krala Henrich I.
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Zivot ostrovnej krajiny sa riadil anglosaskym zvykovym pravom, predstavitelmi zakona
boli miestne sudy a feudalne sudne dvory a kral zastaval funkciu najvysSSieho sudcu.
Henrich |. zalozil finanény dvor (Court of Exchequer). Pri sudnych sporoch sa
dodrziavalo vznikajuce medzinarodné obchodné pravo. Za panovania Henricha Il. bol
zavedeny institut pisomného predvolania (writ of right), ktory existuje dodnes. V krajine
posobil kralovsky sudny zbor av ¢innosti pokraCovali vyjazdné kralovské sudy. Za
vlady panovania Eduarda lll. vznikla institucia Courts of Quarter Sessions, ktora zanikla
az vroku 1971. V roku 1363 kral vydal nariadenie, podla ktorého miestny zmierovaci
sudca (Justice of peace) rozhodoval o mensSich priestupkoch. Az do roku 1888 bol
zmierovaci sudca jedinym inStitucionalizovanym mocenskym cCinitefom miestnej
samospravy. PoCas panovania Henricha VII. sa Velka rada (Great Council) zmenila na
Hornu snemovihu (House of Lords) a Tajna rada (Privy Council) bola uzavretym

poradnym organom panovnika.

Pravny anglicky jazyk sa zacal formovat od obdobia dobytia Anglicka Normanmi.
Anglické pravo existovalo i pred tymto obdobim ale neexistovala centralizovana justicia.
Zmeny priniesli do Anglicka Normani. Pravny jazyk v tomto obdobi bol na zaciatku
v latin¢ine a angli¢tine. V dobe umrtia Viliama Dobyvatela bola latinCina jazykom
uradnych pisanych dokumentov. Nebola to klasicka alebo stredoveka latinCina, ale bol
to jazyk, ktory obsahoval pravnu latinCinu, vela polatinCenych anglickych a vyrazov zo
starej francuzstiny. V 14. storoci francuzstina zvitazila nad latin¢inou a stala sa jazykom
publikacie Year Book (prvé pravne spravy) a zakonov. Jednym z hlavnhych dévodov
preco francuzstina v tomto obdobi ostala jazykom prava, bolo ochranenie a zachovanie

profesionalneho monopolu.

Tato situacia trvala az do roku 1650, kedy bol prijaty zakon (An Act for Turning
the Books of the Law, and all Processes and Proceedings in Courts of Justice into

English), ktory opat vratil angli¢tinu do sudnych sieni a inych pravnych ¢innosti.

TristoroCna francuzska nadvlada nad Anglickom zanechala svoje stopy

v pravnom jazyku anglictiny.
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4 Zaver

Ak vychadzame z predpokladu, Ze doktorand absolvoval odbornu jazykovu
pripravu pocas bakalarskeho a magisterského Studia mézeme sa pocas vyucby v ramci

doktorandského Studia venovat nasledovnym ¢innostiam:

— podrobnej lexikalnej a gramatickej analyze cudzojazyCnych textov z oblasti a témy,
ktoru jednotlivy doktorand spracovava,

— priprave praktickému nacviku pisania abstraktu na skumanu tému, napisaniu
resume, pripadne zostavenia prispevku v cudzom jazyku, s ktorym moéze jednotlivy

doktorand vystupit na medzinarodnej konferencii.

Vychadzajuc zo svojej dlhoroCnej praxe a prace so Studentmi v doktorandskom
§tudiu neodporuc¢am zadavat doktorandom dlhé texty na preklad. V praxi to kondi tak,
ze si to doktorand zada prekladatel'skej firme ako preklad. Preklad zaplati a prinos pre

jazykovy rozvoj doktoranda je nedostacujuci.

Zaujimavé by bolo zaoberat sa iotdazkou aku hodinovd vymeru odborného
jazyka by mal denny i externy doktorand absolvovat. Idealne by bolo aspon dve hodiny

tyzdenne pocas dvoch semestrov.

Sucasna situacia vyucovania odborného jazyka na vacsSine slovenskych $kél je
doslova kriticka, hodiny sa ruSia, ruSia sa i samotné katedry zamerané na vyucbu
odborného cudzieho jazyka. Prikladom je zruSena Katedra pravnej komunikacie

Pravnickej fakulty UMB. Ako dovod ruSenia jazykovej pripravy je uvadzany nedostatok

financii.
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aliteracia «— kalky == metafora vody = poetika textu

PREKLADOVE MOZNOSTI ROMANU VIRGINIE
WOOLFOVEJ K MAJAKU

Ivan Zelenka

Abstract

The comparative study entitled Aspects of the Slovak Translation of Virginia Woolf's
Novel “To the Lighthouse” evaluates the Slovak translation of the novel, especially the
artistic rendering of the motif of water. Close attention is paid to the translation of various
figures of speech (i.e. metaphors, similes and personifications) reflecting this motif. The
analysis demonstrates that the Slovak translation intensifies this moftif more creatively and

helps the Slovak reader more fully to enjoy Virginia Woolf s style.

Uvod

Mnohi umelci a spisovatelia ukoncili svoj zivot samovrazdou. Ernest Hemingway,
Sylvia Plathova, Stefan Zweig, Sergej Jesenin... Niektori z obav zo straty svojej
niektorym z nich sa vSak podarilo pocas svojho Zivota vstupit do sveta literatury tak razne
a definitivne a tak vyrazne ovplyvnit smery, prudy a literarne hnutia i myslenie o literature

ako Virginii Woolfovej.

Zivot a dielo
Adeline Virginia Stephenova-Woolfova (1882 - 1941) sa narodila v zamoznej
rodine vzdelanych a literarne orientovanych rodi¢ov v Kensingtone. PocCas svojho

kratkeho Zivota napisala devat romanov, dve zbierky poviedok, sedem knih literarno-
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kritickych eseji, dva Zivotopisy, dvadsatSest zoSitov dennika a rozsiahlu korespondenciu
(Vojtek, 1983a, s. 502). Preslavila sa predovSetkym svojimi romanmi Jakubova izba
(Jacob s Room, 1922), Pani Dallowayova (Mrs. Dalloway, 1925) K majaku (To the
Lighthouse, 1927), Orlando (Orlando, 1929) Viny (The Waves, 1931), a esejou Viastng
izba (A Room of One’'s Own, 1929). 28. marca 1941 sa rozhodla ukoncit svoj zivot,
podobne ako niektori ini umelci, samovrazdou. Tak, ako to zobrazuje uUvodna scéna
romanu Michaela Cunninghama Hodiny (The Hours, 1998), naplnila si vrecka kamenmi

a utopila sa v rieke Ouse v blizkosti ich domu (Vojtek, 1983b, s. 502).

Autorka a jej doba

Virginia Woolfova tvorila v dobe, v ktorej literatura zazivala takmer kopernikovsky
prevratné obdobie novych objavov, vynalezov, ale i filozofickych a psychologickych teorii.
Tedria relativity napriklad ovplyvnila myslenie o hlfadani jedinej, univerzalne platnej pravdy
v literature i historii. Filozofia jazyka, reprezentovana Ludwigom Wittgensteinom (1889 -
1951), vyvratila teoriu o matematickej presnosti jazyka a naznacila kolaps ludskej
komunikacie. Celosvetova politika prechadzala prevratnymi obdobiami — v Rusku zvrhli
tradi¢ny niekolkostorocny politicky systém. Sigmund Freud (1856 — 1939) a neskér jeho
ziak C. J. Jung (1875 - 1961) predstavili svoju teoriu ludského podvedomia. Toto vSetko
sa vyrazne odrazilo v najcitlivejSom médiu - literature.

Medzivojnovy literarny smer, ktory sa snazil o zachytenie tychto turbulentnych
zmien predstavovala Moderna. Toto hnutie sa snazilo o ,modernost” hlavne zachytenim
novych tém a experimentovanim s novymi technikami a Stylmi pisania. K novym témam
patri hlavne odtabuizovanie tém, akymi su sex ¢i homosexualita.

Prevratnou technikou pisania je tzv. priad vedomia — ,stream of consciousness®,
ktory prvykrat vo svojich romanoch pouzila pomerne neznama predchodkyna Woolfovej,
Dorothy Richardsonova (Bastin — Olexa — Studena, 1993, s. 175). Konkrétny termin ,prud
vedomia“ ako prvy skumal a oznadil psycholég William James v praci Principles of
Psychology v roku 1890 (Cuddon, 1999, s. 866). Metoda prudu vedomia rezignuje na
tradi¢nu formu rozpravania a napodobnuje spontanny prival myslienok a asociacii. Tento
$tyl sa tiez vyznaduje ,neanglicky” dlhymi vetami a suvetiami, mnoZstvom vedlajsich viet,

doplnkov a pristavkov, ako iredukovanou interpunkciou. V romane K majgku Woolfova
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napriklad vklada do mysle jednej z postav, pani McNabovej, tuto spomienku na pani

Ramsayovu:

,Vzdy bola k lud'om privetiva. VSetky dievCata ju mali rady. Hja veru, vSeli¢o sa
odvtedy zmenilo (pribuchla zasuvku); mnohé rodiny stratili najblizSich. Vraj
umrela; a pana Andrewa vraj zabilo; udajne aj sleCna Prue skonala pri prvom
porode. Ceny nehanebne stupli a nie a nie klesnut. Velmi dobre sa na nu

pamata v tom jej sivom plasti.“ (Woolfova, 1983, s. 263).

Text odraza neusporiadané utrzky spomienok pani McNabovej na rodinu svojich
zamestnavatelov, od ich vlastnosti (,....vZdy bola k ludom privetivd“) az po vyzor (,,...velmi
dobre sa na fu pamitd vtom jej sivom plasti“). Spomienky na minulost vyvolavaju
konfrontaciu s pritomnosfou aj pocit straty (,...hja veru, vSeliCo sa odvtedy zmenilo®),
ktory ma za nasledok kumulaciu volnych asociéacii vSetkych, ktori zomreli (,..mnohé
rodiny stratili najblizSich. Vraj umrela; a pana Andrewa vraj zabilo; udajne aj sleCna Prue
skonala pri prvom pérode“). Pritomnost vtieravo vstupuje do uUvah pani McNabove;j
a sucasny problém vytlaéa ten minuly (,Ceny nehanebne stupli a nie a nie klesnut®), no
nakoniec sa znovu vracia k pévodnému prudu Uvah (,Velmi dobre sa na fiu pamata...”).
V celom vnutornom monoldégu nie je nijaka snaha o koherenciu ¢i zosuladenie myslienok,
chybaju logické suvislosti a mozné vysvetlenia asociacii rozpravacom. Preto musi Citatel
pozorne sledovat tok myslienok postav a sdm si vybrat, ktoré informacie su délezité pre
dej romanu.

Literarny experiment Virginie Woolfovej

Je zname, ze Woolfova experimentovala s tradiCnymi literarnymi formami, jej
pisanie vSak bolo zaroven hlboko osobnou spovedou iterapiou. Prenasa sa donho
celozivotny strach z vody, z magickej hlbocCiny, ktorej sa Woolfova bala - a ktora ju
zaroven fascinovala. Jej proza spontanne vyuziva idiomy, suvisiace s vodou, a Casto
priamo stoji na metaforach, a prirovnaniach ¢&i personifikaciach, tykajucich sa vody, akymi
sU v slovenskom jazyku vyrazy ,drzat sa na hladine“ (&ize prezivat), ,plavat s pridom”
(8ize pridat sa k vacésine), alebo ,klesnut az na dno“ (prenesene nedarit sa), ,pramenit”

(8ize zadinat), ,prud alebo tok myslienok” (&ize mnozstvo myslienok).
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Roman K majgku zobrazuje rodinu Ramsayovcov aich na pohlad harmonicky
rodinny Zivot povabnu pani Ramsayovu, jej manzela — uznavaného filozofa — a ich osem
deti, ktoré su bud krasne ako dcéra Prue, alebo bystré ako syn Andrew. ,Pod hladinou®
tohto zdania vSak Woolfova odkryva skuto¢né vztahy v rodine. Otec je uZ tvorivo
vyhasnuty a svoje najlepSie diela uz napisal. Doma sa prejavuje ako bezcitny domaci
tyran, ospravedIfiujuci svoje konanie dobrymi umyslami. Deti svojho otca nemaju radi
a nerozumeju mu. Navonok S$tastnd pani Ramsayova preto ¢asto unika do sveta svojich
mySlienok, do jediného sveta, v ktorom je naozaj uprimna a slobodna. Roman sa
odohrava v dvoch rovinach: v zdanlivo $§tastnej predvojnovej atmosfére harmonickej
rodiny a po vojne, kedy sa Ramsayovci kone¢ne odhodlaju na vylet k majaku, ktory sa za
ich detstva nikdy neuskutocnil. Majak symbolizuje objekt ich tuzob, no ako to uz chodi,
ked sa k nemu skutoCne priblizia, su z rozlicnych pricin sklamani — nie je to magicky hrad
svetla, ale len obycajna funkéna stavba.

Roman K majaku opisuje osobnu a osobnostnu tragédiu jednotlivych ¢lenov rodiny
Ramsayovcov. Prvou ztragédii rodiny je fatalne nepochopenie otca ajeho deti,
predovSetkym syna Jamesa. Woolfova svojim charakteristickym spésobom opisuje otcovu
krutost a despotickost, dokonca zalubu v psychickom terorizovani vlastnych deti. Druhu
tragédiu predstavuje pred¢asna smrt — syn Andrew umiera vo vojne a dcéra Prue pri
porode. Roman vSak opisuje aj metaforicku tragédiu — pocit zivotnej nenaplnenosti Lily
Briscoovej. Hoci v modernej literature skutoc¢na tragédia zaziva obdobie zneuzivania
svojho pojmu aj vyznamu (Javorcikova, 2004a, s. 235), prave v tomto romane Woolfova

majstrovsky priblizuje variant modernej tragédie jednotlivcov, rodiny i doby, v ktorej Zili.

Organizujucou metaforou romanu K majsku je metafora vody, ktora pre
prekladatela predstavuje obrovskl vyzvu. Nastastie, slovensky jazyk oplyva velkym
mnozstvom metafor, spojenych s vodou. Moznym vysvetlenim mébze byt topograficka
poloha Slovenska a velké mnozstvo vodnych tokov, takze mnohé s nimi spojené vyrazy
vstupili do aktivnej slovnej zasoby. Pre porovnanie uvadzame, ze topograficka poloha
Slovenska a skutocnost, Ze krajina nie je primorskym $tatom, svedcia o tom, Ze aktivna

slovna zasoba z namornickeho prostredia absentuje, a preto je velmi zlozZité prekladat do
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slovenského jazyka romany z namornickeho prostredia, Hermana Melvilla Ci divadelné hry
mora Eugena O "Neilla.

V preklade Juraja Vojteka zroku 1983 moézeme metafory vody aich preklad
rozdelit do troch skupin: (1) skupina takmer dokonalych kalkov ¢i rovnocennych
prekladov; (2) skupina, v ktorej sa povodnu motivaciu nepodarilo zachovat a z réznych
dbévodov sa straca; (3) skupina, v ktorej je slovensky preklad motivovany este silnejSie

ako originalny text.

Dokonalé kalky a rovhocenné preklady

Pri opise krajiny Woolfova nedokazala odolat poetickym opisom vodnych tokov.
Pani Ramsayova sa kocha prekrasnou scenériou a Woolfovej rozpravac (Ci rozpravacka)
ponuka divakovi tento pohlad: ,...For the great plateful of blue water was before her; the
hoary Lighthouse, distant, austere, in the midst; and on the right, as far as the eye could
see, fading and falling, in soft low pleats, the green sand dunes with the wild flowing
grasses on them, which always seemed to be running away into some moon country,
uninhabited of men® (Woolfova, 1983, s. 9).

Slovensky prekladatel sa ulohy zhostil takto: ,...Lezal pred nou obrovsky tanier
belasej vody; v dialke uprostred dostojny a prisny majak; vpravo, kam az oko dovidelo,
v hebkych a drobnych zahyboch klesali a splyvali pieskové duny s divo rozvinenou travou,
ktoré akoby utekali do neobyvanej mesaénej krajiny.“ (Woolfova, s. 166).

Je zjavné, Ze sa takmer dokonale podarilo zachovat metaforu ,obrovsky tanier
belasej vody“, ako i ,rozvinenu travu®“, takze sa vyznam ani poetika pdvodného textu
nestraca. Podobne sa podarilo zachovat aj nasledujuce vyrazy:

vina ucasti (s. 257) wave of sympathetic exansion (s. 113)
sam vyschol a skostnatel (s. 172) he must have dried and shrunk (s. 16)
rychlo sa ponoril do veCerného sumraku he dived into the evening air (s. 24)

(s. 181)

Strata pévodnej motivacie
V niektorych zriedkavych pripadoch sa poévodnu motivaciu textu nepodarilo

zachovat, pripadne prekladatel musel pre zachovanie pévodnych umeleckych vlastnosti
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textu pozmenit jeho znenie. Woolfova napriklad piSe, ako pani Ramsayovlu zarazila
manzelova bezcitnost voci detom: ,7o0 pursue truth with such astonishing lack of
consideration for other people ‘s feelings, to rend the thin veils of civilisation so wantonly,
so brutally, was to her so horrible an outrage of human decency that, without replying,
dazed and blinded, she bent her head as if to let the pelt of jagged hail, the drench of
dirty water, bespater her unrebuked.” (Woolfova, 1983, s. 23).

Slovensky preklad textu sa snazi o zachovanie metafor aj aliteracii: ,Trvat na svojej
pravde s takou Uzasnou bezohladnostou na city inych ludi, tak svojvolne, tak drsne strhat
jemné nitky civilizacie — videlo sa jej to také neslusné a neludské, az sa jej zahmlilo pred
oCami, takze by sa ani nezmohla na odpoved a ako omracena sklonila hlavu, akoby sa
rozhodla micky zniest ten prival pichlavého krupobitia a spr$ku vySplachnutej Spinavej
vody, ktoré na fu spadli.“ (Woolfova, 1983, s. 181).

Hoci sa v slovenskom preklade podarilo vytvorit nové aliteracie (neslusné
a neludské; prival pichlavého krupobitia), v niektorych pripadoch si prekladatelia museli
vypomoéct dodatocnym slovom (spf§ku vySplachnutej Spinavej vody).

Na inom mieste sa povodna aliteracia uplne vytraca, alebo je vyrazne oslabena.
Woolfova piSe o pani Ramsayovej, ktora sa citi ako ,...sponge sopped full of human
emotions...“ (s. 24). Prekladatel' vyraz preloZil spojenim ,...8pongia nasiaknutad ludskymi

citmi...“ (s. 181), v ktorom je pévodna rezonancia aliteracie oslabena.
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Zintenzivhena motivacia slovenského prekladu

Prekladatel Juraj Vojtek si urcCite uvedomoval vyrazny vplyv vody na poetiku textov
Virginie Woolfovej. Mozno preto na viacerych miestach svojho prekladu zvolil slovensky
vyraz, ktory presahuje motivaciu pévodného textu a vytvara narazku na motiv vody aj tam,
kde sa v pévodnom texte nevyskytuje.

Woolfova napriklad pise o ,moving clouds”, &iZe pohybujucich sa oblakoch, ¢o
slovensky prekladatel pohotovo nahradil vyrazom ,plavajuce oblaciky” (Woolfové, 1983,
s. 164), v ktorom sa kreativne premieta motiv vody. Na inom mieste autorka hovori
o byvalom priatel'stve Williama Banksa a pana Ramsaya a o tom, ako ,...the pulp had
gone out of their friendship...“ (s. 15), v slovenskom preklade ,..miazga ich priatelstva
vyschla...“ (s. 172), v ktorom motivovany vyraz ,miazga vyschla“ nahrddza pdévodny
nemotivovany vyraz ,had gone®.

Prekladatel velmi dobre vyuZil aj slovensky vyraz ,skaleny“, ktory pouziva
v doslovnom aj prenesenom zmysle. Pani Ramsayova Cita detom rozpravku, v ktorej je
more ,Uplne fialové a tmavomodré, sivé a kalné”“ (s. 189). Vyraz kalny nahradza pévodny
vyraz ,thick” (s. 31), &ize ,husté”. Vyraz ,skaleny“ je v8ak mozné pouzit aj prenesene.
Pani Ramsayova uvazuje o neuspechu poslednej knihy svojho manzela a tato myslienka
jej ,skali inak UprimnG radost...“ (s. 187). Woolfova v$ak v pévodnom texte vyuZiva
neutralnej$i vyraz ,..which diminished her joy.." (s. 29), ¢o mdzeme prelozit ako
nemotivovany vyraz ,umensit radost”.

Vynikajucu motivaciu vniesol prekladatel aj do takmer nezachytitelnych vyrazov,
ktoré Woolfova s oblubou vyuZivala. Lily Briscoova sa snazi pomenovat to, ¢o chce
vyjadrit svojim obrazom, ako niedo, &o je mozné ,..séerit dychom..“ (s. 289).
V pévodnom texte Woolfova vyuzila vyraz ,..ruffle with your breath..” (s. 128), &o
v doslovnom preklade znamend ,rozvinut“, napriklad kus latky. Slovensky preklad vSak
s poetickou nazornostou prindsa asociaciu jemného pohybu vankom scerenej hladiny.

Domnievame sa, ze len vo vzacnych pripadoch sa podari taky uspokojivy variant
povodného umeleckého textu ako v pripade prekladu romanu K majaku. Tuto aproximaciu
umoznila nielen bohatost slovenskych idiomatickych vyrazov, spojenych s vodou, ale aj

cit prekladatela pre vynimocnu poetiku Virginie Woolfovej. Slovenski Citatelia Citanim
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prekladu ni¢ nestracaju, prave naopak, ziskavaju moznost zazitku z komplexného a

intenzivneho $tylu, adekvatneho zazitku z ¢itania originalneho textu.
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